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Year 11 and 12 2022 

 

This handbook describes the initial program offerings for 2022. From it, students will complete 

their ‘application for a VCE or VCAL program’. These applications will then provide a basis for 

the final unit offerings and the structure of the college program. 

Please Note: 

• Classes can only run if there are sufficient numbers. If there are insufficient numbers for a 

particular subject, students will be asked to select an alternative subject. 

• If a subject combination is not possible due to timetable restrictions students will be 

asked to select an alternative subject. 

• Year 11 students may be able to make minor revisions to their programs at mid-year and 

end of year in consultation with their year level coordinator/careers team. 

• All current Year 10 students will be offered course advice (at the course advisors sessions) 

regarding their choice of program. Current Year 11 students looking for course advice 

should contact their year level coordinator or the careers office. 

Senior students make a valuable contribution to Gisborne Secondary College by leading by 

example. There are high expectations of all students, in relation to their behaviour, attitude, 

work habits, attendance, and uniform. It is expected that senior students display a fine sense 

of responsibility, care and initiative in all aspects of their school life.  
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Choosing a senior program 

 

When choosing a program it is important to consider the following factors: 

• Your interests and motivation 

• Known ability and performance in particular subject areas 

• Select a program and is consistent with your future career, whilst keeping all your options open. 

Research any prerequisites that may be required for a particular course or career. 

 

Who can assist you in the decision making process? 

 

• Your teachers, mentor, year level co-ordinators, and sub-school leaders – these people know you 

and your capabilities, and are a wealth of information 

• Teachers of subjects you are interested in selecting (listed at the bottom of each subject descrip-

tion in this book). 

• The Careers Team  can help with information regarding careers and pre-requisite subjects. 

• Your parents/carers – they know you best! 

• Attend a Course Advising session – On the course advising day you have the chance to talk with 

a trained course advisor who will discuss your plans with you. If you are having difficulty sorting out 
your course selection and need further assistance, they will arrange another interview for you with 

a member of the Senior school team. 

 

Additional information that can support students with their program selection: 

 Where to now? Guide to the VCE, VCAL and Apprenticeships and Traineeships. 

 https://www.vcaa.vic.edu.au/studentguides/where-to-now/Pages/Index.aspx  

 Tertiary Entrance Requirements 2023 (for current Year 10’s) 

 http://www.vtac.edu.au/files/pdf/publications/prerequisites_for_2023.pdf  

 Tertiary Entrance Requirements 2022 (for current Year 11’s) 

 http://www.vtac.edu.au/files/pdf/publications/prerequisites_for_2022_v8.pdf  

 

Please see Mr Tikulin or Ms Carson  in the Careers Room for further information about these and other 

resources. 

https://www.vcaa.vic.edu.au/studentguides/where-to-now/Pages/Index.aspx
http://www.vtac.edu.au/files/pdf/publications/prerequisites_for_2023.pdf
http://www.vtac.edu.au/files/pdf/publications/prerequisites_for_2022_v8.pdf
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Victorian Certificate of Education (VCE) 

 

The Victorian Certificate of Education (VCE) is a two-year certificate based around the successful 

completion of senior secondary school. The VCE provides pathways to further study at university, TAFE 

and further training and employment 

 

What do I need to do to get into VCE? 

• Demonstrate a positive attitude towards study, develop reliable work habits and achieve satis-

factory results at Year 10. 

• Students who do not achieve satisfactory results at Year 10 or 11 may not be granted automatic 

promotion to the following year. In this instance, students and their families will be required to 

meet with their year level coordinator, sub-school leader, or Assistant Principal to discuss entry 

into entry into the following year to ensure a realistic chance of success. 

 

VCE REQUIREMENTS 

Attaining a Pass in VCE 

Each VCE unit includes a set of outcomes. Students must demonstrate satisfactory understanding of 

each outcome to achieve a satisfactorily complete the unit. Understanding of each outcome can be 

demonstrated through formal assessment tasks (SAT’s and SAC’s) as well as ongoing coursework com-

pleted during class.  

 

To achieve their VCE, students must satisfy the VCAA requirements for ‘satisfactory completion’ of the 

VCE. To do this, students must: 

• Satisfactorily complete at least 3 units from the English group, including a Unit 3 and 4 sequence. 

• Satisfactorily complete a minimum of 16 units in total across the 2 years of VCE. 

• Satisfactorily complete three sequences of Units 3 and 4 studies in addition to the sequence 

chosen form the English group. 

 

Assessment 

Units 1 and 2 (Year 11) 

The award of ‘Satisfactory Completion’ for a unit is based on a decision by the teacher that the stu-

dent has demonstrated satisfactory understanding of the set of outcomes specified for the unit in the 

VCAA Study Design. Procedures for the assessment of levels of achievement are determined by the 

College in accordance with the College’s VCE Satisfactory Completion Policy. Assessment of a stu-

dent’s level of achievement is by a combination of coursework, School Assessed Coursework  and 

internal examinations. 

 

Units 3 and 4 (Year 12) 

The award of ‘Satisfactory Completion’ for a unit is based on a decision by the teacher that the stu-

dent has demonstrated satisfactory understanding of the set of outcomes specified for the unit in the 

Study Design. A student’s level of achievement is by a combination of coursework, School Assessed 

Coursework, and external examinations.  
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The Australian Tertiary Admission Rank (ATAR) 

 

The results that students achieve in their Unit 3 & 4 subjects will contribute to the development of a 

Study Score for each subject, which in turn contributes to their ATAR score. All of the results do not 

have to be from the same year. A maximum of six studies can contribute to the ATAR. 

 

The ATAR is calculated using: 

• The student’s best scaled score in English, English Language, or Literature. 

• The scaled scores of a student’s next best three studies (makes up the primary four) PLUS 

• 10% of the scaled score from a student’s 5th and 6th study (if 6 Unit 3 & 4 subjects are studied) 

 

The highest ATAR ranking a student can achieve is 99.95 and the lowest reported ATAR is 30.00, with 

ATARs below 30.00 being reported as ‘less the 30’. 

 

For further information on the ATAR calculation please see the VTAC website: 

 http://www.vtac.edu.au/results-offers/atar-explained.html 

 

Restrictions on subjects to be used in ATAR calculation 

 

In each of the study areas of English, Mathematics, History, contemporary Australian Studies, Lan-

guages and Music: 

• Only two subjects from each study area above can contribute to the primary four. 

• At most three subjects from each study area above can contribute to the ATAR. 

 

Eg. If a student wishes to study Further Maths, Maths Methods, and Specialist Maths – only 2 of these 

subject can be counted in the primary four subjects for ATAR calculation. 

Please discuss with your course advisor or Senior school if you have further questions about subject 

restrictions. You may also find the following website useful for further information:  

 

 http://www.vtac.edu.au/atar-scaling-guide-2022.html#item-4  

 

 

 

 

 

 
 

 

 

 

 

 

 

 

http://www.vtac.edu.au/results-offers/atar-explained.html
http://www.vtac.edu.au/atar-scaling-guide-2022.html#item-4
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VCE SUBJECTS OFFERED 2022 

 Unit 1 & 2 (Year 11) Unit 3 & 4 (Year 12) 

THE ARTS 

  

Dance 

Drama 

Media Studies 

Music Performance 

 ———————— 

Music Styles and Composition 

Studio Arts 

Visual Communication and Design 

Dance 

Drama 

——————— 

Music Performance 

Music Investigation 

Music Styles and Composition 

Studio Arts 

Visual Communication and Design 

ENGLISH English 

English Language 

Literature 

English 

 English Language 

Literature 

HEALTH AND 

PHYSICAL EDU-

CATION 

Health and Human Development 

Outdoor and Environmental Studies  

Physical Education 

Health and Human Development 

 Outdoor and Environmental Studies 

Physical Education 

HUMANITIES Business Management 

Classical Studies 

Geography 

20th Century History 

———————— 

Legal Studies 

Philosophy 

Sociology 

 Business Management 

Classical Studies 

—————— 

 —————— 

History: Revolutions 

Legal Studies 

 —————— 

Sociology 

LANGUAGES Indonesian 

Japanese 

Indonesian 

Japanese 

MATHEMATICS Foundation  Maths 

General Maths 

Maths Methods 

 ———————- 

 ——————- 

Further Maths 

Maths Methods 

Specialist Maths 

SCIENCE Biology 

Chemistry 

Environmental Science 

Physics 

Psychology 

Biology 

Chemistry 

Environmental Science 

Physics 

Psychology 

TECHNOLOGY Applied Computing 

Food Studies 

Product Design and Technology: Wood 

Product Design and Technology: Textiles 

Systems Engineering 

——————- 
 

Food Studies 
 

Product Design and Technology; Wood 
 

——————————————— 

Systems Engineering 
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The Arts 
 

The following subjects are those offered by the Arts faculty in 2022 at Gisborne Secondary 

College.  

 

Dance ................................................................................................................................................ 16 

Drama ................................................................................................................................................ 18 

Media Studies ................................................................................................................................... 20 

Music Performance ......................................................................................................................... 22 

Music Investigation .......................................................................................................................... 24 

Music Styles & Composition ........................................................................................................... 25 

Studio Arts .......................................................................................................................................... 27 

Visual Communication & Design (VCD) ...................................................................................... 29 

 

Dance Units 1-4 

  

https://www.vcaa.vic.edu.au/Documents/vce/

dance/2019DanceSD.pdf 

Drama Units 1-4 

  

https://www.vcaa.vic.edu.au/Documents/vce/

drama/2019DramaSD.pdf 

Media Studies Units 1-4 

  

https://www.vcaa.vic.edu.au/Documents/vce/media/

MediaSD_2018.pdf 

Music Performance Units 1-

4 

  

https://www.vcaa.vic.edu.au/Documents/vce/

music/2017MusicSD.pdf 

Music Investigation Units 3-

4 

  

https://www.vcaa.vic.edu.au/Documents/vce/

music/2017MusicSD.pdf 

Music Styles and Composi-

tion Units 1-4 

  

https://www.vcaa.vic.edu.au/Documents/vce/

music/2017MusicSD.pdf 

Studio Arts 

  

https://www.vcaa.vic.edu.au/Documents/vce/studioarts/

StudioArtsSD-2017.pdf 

Visual Communication and 

Design 

  

https://www.vcaa.vic.edu.au/Documents/vce/visualcomm/

VisualCommunicationDesignSD_2018.pdf 

https://www.vcaa.vic.edu.au/Documents/vce/dance/2019DanceSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/dance/2019DanceSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/drama/2019DramaSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/drama/2019DramaSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/media/MediaSD_2018.pdf
https://www.vcaa.vic.edu.au/Documents/vce/media/MediaSD_2018.pdf
https://www.vcaa.vic.edu.au/Documents/vce/music/2017MusicSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/music/2017MusicSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/music/2017MusicSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/music/2017MusicSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/music/2017MusicSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/music/2017MusicSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/studioarts/StudioArtsSD-2017.pdf
https://www.vcaa.vic.edu.au/Documents/vce/studioarts/StudioArtsSD-2017.pdf
https://www.vcaa.vic.edu.au/Documents/vce/visualcomm/VisualCommunicationDesignSD_2018.pdf
https://www.vcaa.vic.edu.au/Documents/vce/visualcomm/VisualCommunicationDesignSD_2018.pdf
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DANCE 

Curriculum Area:  Arts 

Unit 1  

In this unit students explore the potential of the body as an instrument of expression. They 

learn about and develop physical skills needed for good dance technique. 

Students discover the diversity of expressive movement by exploring movements, and com-

mence the process of developing their personal movement vocabulary. They also begin to 

develop skills in documenting and analysing movement and develop understanding of how 

choreographers use these processes. Knowledge of physiology, including care and mainte-

nance of the body, is applied to the execution of movements through the safe application 

of physical skills. They discuss influences on their own dance backgrounds and on the expres-

sive intentions and movement vocabulary in their own dances.   

Unit 2 

This unit focuses on expanding student’s personal movement vocabulary and choreograph-

ic skills through the exploration of the elements of movement, time, space and energy and 

the study of form. Students apply their understanding of form and the expressive capacity of 

the elements of movement to the dance-making and performing processes involved in cho-

reographing and performing their own dance works and dance works created by others. 

Students are also introduced to dance traditions, styles and works selected for study might 

encompass dance traditions of Indigenous cultures or other culturally specific dance 

through to the works of ballet choreographers, modern dance, early musical theatre/film 

choreography and the work of tap/jazz or street performers. 

Areas of Study 

• Dance Perspectives 

• Choreography and performance 

• Dance technique and performance 

• Awareness and maintenance of the 

dancer’s body 

 

 

Assessment 

• Written report or PowerPoint presentation 

• Performance of student’s own choreography 

• Performance of a class dance choreographed by a teacher 

• A test or series of short tests on physiology and safe dance practice 

• End-of-Semester exam  

Who do I contact about this? 

Ms Narelle Cocks 
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DANCE 

Curriculum Area:  Arts 

Unit 3  
This unit focuses on choreography, rehearsal and performance of a solo dance work and involves 
the execution of a diverse range of movement and use of performance skills. Students also learn a 
group dance work created by another choreographer. The dance-making and performing pro-
cesses involved in choreographing, rehearsing and performing the solo dance work, and learning, 
rehearsing and performing the learnt group dance work are analysed. This analysis connects each 
student’s own work as a choreographer to the work of professional choreographers. Students fur-
ther develop their understanding of choreographic skills through an analysis of choreographers of 
twentieth and/or twenty-first century solo dance works selected from the prescribed list of works.  

Unit 4 
This unit focuses on choreography, rehearsal and performance of a unified solo dance work. When 
rehearsing and performing this work students focus on expressive and accurate execution of cho-
reographic variations of spatial organisation and demonstration of artistry in performance. Stu-
dents also document and analyse the dance-making and performance processes involved in the 
choreography, rehearsal and performance of the solo dance work. The student’s understanding of 
choreographic skills is also developed and refined through an analysis of ways in which the chore-
ographer’s intention can be expressed through the manipulation of different types of group struc-
tures. These include unison, canon, contrast, symmetrical and asymmetrical groupings and for-
mations. Students also analyse the use of the elements of spatial organisation- di- reaction, level, 
eye/body focus and dimension- in a group dance work by a twentieth and/or twenty-first century 
choreographer. Influences on choices made by choreographers in these works are also studied. 

Areas of Study 

• Dance Perspectives 

• Choreography, performance and 

analysis of a skills-based solo dance 

work  

• Dance technique, performance 

and analysis of a learnt dance work  

 

Assessment 

• Written report 

• Performance  of two (2) solos choreographed by the student and a written 
report on the processes used. 

• Performance of a class dance choreographed by the teacher and a written re-

port on the processes used to learn and perfect this dance. 

• End-of-year exam 

Who do I contact about this? 

Ms Narelle Cocks 
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DRAMA 
Curriculum Area:  Arts 

Unit 1  

This unit focuses on creating, presenting and analysing a devised performance that includes real 
or imagined characters and is based on stimulus material that reflects personal, cultural and/or 
community experiences and stories. This unit also involves analysis of a student’s own performance 
work and of a performance by professional drama practitioners. In this unit students use perfor-
mance styles from a range of con- texts associated with naturalism and non-naturalism.  

Unit 2 

This unit focuses on the use and documentation of the processes involved in constructing a de-
vised solo or ensemble performance that uses non-naturalistic performance styles. Students create, 
present and analyse a performance based on a person, an event, an issue, a place, an artwork, a 
text and/or an icon from a contemporary or historical Australian context. Students use a range of 
stimulus material in creating the performance and examine non-naturalistic performance styles 
from a range of contexts relevant to Australia and Australians. Students analyse their own perfor-
mance work as well as undertake the analysis of a performance of an Australian work by other ac-
tors. 

Areas of Study 

• Creating a devised performance  

• Presenting a devised performance  

• Analysing a devised performance  

• Analysing a professional drama perfor-

mance 

• Using Australia as inspiration  

• Presenting a devised perfor-

mance  

• Analysing a devised perfor-

mance  

• Analysing an Australian drama 

performance  

Assessment 
• A journal to document use of processes to create and develop stories and char-

acters in drama. 

• Ensemble performance 

• Structured questions 

• End-of-semester exam  

Additional Information 

Important considerations for all students taking Drama: 

All units of Drama require students to view performances; students should be aware that-

this often requires extra expense and time out of school hours. Students are also re-

quired to occasionally do public performances outside of school hours which require 

full attendance. A high level of commitment, self-motivation and a positive and sup-

portive attitude to group and individual work is essential for a VCE Drama student. 

Who do I contact about this? 

Ms Elyse Zahra 
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DRAMA 

Curriculum Area:  Arts 

Unit 3  
In this unit students explore the work of drama practitioners and draw on contemporary practice as 
they devise ensemble performance work. Students explore performance styles and associated con-
ventions from a diverse range of contemporary and/or traditional contexts. They work collaborative-
ly to devise, develop and present an ensemble performance. Students create work that reflects a 
specific performance style or one that draws on multiple performance styles and is therefore eclec-
tic in nature. They use play-making techniques to extract dramatic potential from stimulus material, 
then apply and manipulate conventions, dramatic elements, expressive skills, performance skills and 
production areas. Throughout development of the work they experiment with transformation of 
character, time and place, and application of symbol. Students devise and shape their work to 
communicate meaning or to have a specific impact on their audience. In addition, students docu-
ment and evaluate stages involved in the creation, development and presentation of the ensemble 
performance.   

Unit 4 
This unit focuses on the development and the presentation of devised solo performances. Students 
explore contemporary practice and works that are eclectic in nature; that is, they draw on a range 
of performance styles and associated conventions from a diverse range of contemporary and tradi-
tional contexts. Students develop skills in extracting dramatic potential from stimulus material and 
use play-making techniques to develop and present a short solo performance. They experiment 
with application of symbol and transformation of character, time and place. They apply conven-
tions, dramatic elements, expressive skills, performance skills and performance styles to shape and 
give meaning to their work. Students further develop and refine these skills as they create a perfor-
mance in response to a prescribed structure. They consider the use of production areas to enhance 
their performance and the application of symbol and transformations. Students document and 
evaluate the stages involved in the creation, development and presentation of their solo perfor-
mance.  

Areas of Study 
• Devising and presenting ensemble 

performance  

• Analysing a devised ensemble per-

formance  

• Analysing and evaluating a profes-

sional drama performance  

• Demonstrating techniques of 

solo performance  

• Devising a solo performance  

• Analysing and evaluating a de-

vised solo performance 

Assessment 
• Devise a solo performance 

• Solo performance in response to the set structure 

• Written report 

• End-of-year exam 

Additional Information 

As per Unit 1 important considerations. 

Who do I contact about this? 

Ms Elyse Zahra 
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MEDIA STUDIES 

Curriculum Area:  Arts 

Unit 1  
The media have a significant impact on people’s lives. The media entertain, educate, inform 

and provide channels of communication and influence the way people perceive them-

selves, others and the world. VCE Media provides students with the opportunity to develop 

critical and creative knowledge and skills. Media texts, technologies and processes are con-

sidered from various perspectives including their structure and features, their industry produc-

tion and distribution context, audience reception and the impact of media in society.   

Unit 2 
In this unit students further develop an understanding of the concept of narrative in media 

products and forms in different contexts. Narratives in both traditional and newer forms in-

clude film, television, sound, news, print, photography, games, and interactive digital forms. 

Students analyse the influence of developments in media technologies on individuals and 

society, examining in a range of media forms the effects of media convergence and hybridi-

sation on the design, production and distribution of narratives in the media and audience 

Areas of Study 
• Media representations  

• Media forms in production  

• Australian stories  

• Narrative, style and genre  

• Narratives in production  

• Media and change  

Assessment 

• Written production tasks 

• Practical production tasks; including essays, production plans, short film and pho-

tography techniques. 

• End-of-Semester Exam 

 

Who do I contact about this? 

Mr Nick Mortenson 
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MEDIA STUDIES 

Curriculum Area:  Arts 

Unit 3  
In this unit, students explore stories that circulate in society through media narratives. They 

consider the use of media codes and conventions to structure meaning, and how this con-

struction is influenced by the social, cultural, ideological and institutional contexts. Students 

assess how audiences from different periods of time and contexts are engaged by, con-

sume and read narratives using appropriate media language.   

Unit 4 
In this unit students focus on the production and post-production stages of the media pro-

duction process, bringing the media production design created in Unit 3 to its realisation. 

They refine their media production in response to feedback and through personal reflec-

tion, documenting the iterations of their production as they work towards completion. 

Students explore the relationship between the media and audiences, focusing on the op-

portunities and challenges afforded by current developments in the media industry. They 

consider the nature of communication between the media and audiences, explore the ca-

pacity of the media to be used by governments, institutions and audience, and analyse the 

role of the Australian government in regulating the media. 

Areas of Study 

• Narrative and ideology  

• Media production development  

• Media production design  

• Media production  

• Agency and control in and of 

the media  

Assessment 

• School -assessed coursework 

• school-assessed task  

• End of year examination.  

 

Who do I contact about this? 

Mr Nick Mortenson 
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MUSIC PERFORMANCE 

Curriculum Area:  Arts 

Unit 1  
This unit focuses on building students’ performance and musicianship skills to present perfor-

mances of selected group and solo music works using one or more instruments. They study 

the work of other performers and explore strategies to optimise their own approach to per-

formance. They identify technical, expressive and stylistic challenges relevant to works they 

are preparing for performance and endeavour to address these challenges. Students devel-

op their listening, aural, theoretical and analytical musicianship skills and apply this 

knowledge when preparing and presenting performances.   

Unit 2 
This unit focuses on building performance and musicianship skills. Students present perfor-

mances of selected group and solo music works using one or more instruments and take op-

portunities to perform in familiar and unfamiliar venues and spaces. They study the work of 

other performers and refine selected strategies to optimise their own approach to perfor-

mance. They identify technical, expressive and stylistic challenges relevant to works they are 

preparing for performance and endeavour to address these challenges. Students develop 

their listening, aural, theoretical and analytical musicianship skills and apply this knowledge 

when preparing and presenting performances.  

Areas of Study 

• Performance 

• Preparing for Performance 

• Music Language 

• Performance 

• Preparing for Performance 

• Music Language 

• Organisation of Sound 

Assessment 

• Aural, written and practical tasks 

• Group and solo performance  

• End-of-semester exam 

 

Who do I contact about this? 

Mr Alex Vincent 
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MUSIC PERFORMANCE 

Curriculum Area:  Arts 

Unit 3  
This unit focuses on building and refining performance and musicianship skills. Students focus 

on either group or solo performance and begin preparation of a performance program they 

will present in the end-of-year examination. As part of their preparation, students will also 

present performances of both group and solo music works using one or more instruments 

and take opportunities to perform in familiar and unfamiliar venues and spaces. They study 

the work of other performers and refine selected strategies to optimise their own approach 

to performance. They identify technical, expressive and stylistic challenges relevant to works 

they are preparing for performance and endeavour to address these challenges. Students 

develop their listening, aural, theoretical and analytical musicianship skills and apply this 

knowledge when preparing and presenting performances.   

Unit 4 
This unit focuses on further development and refinement of performance and musicianship 

skills. Students focus on either group or solo performance and continue preparation of a per-

formance program they will present in the end-of-year examination. All students present per-

formances of both group and solo music works using one or more instruments and take op-

portunities to perform in familiar and unfamiliar venues and spaces. Through analyses of oth-

er performers’ interpretations and feedback on their own performances, students refine their 

interpretations and optimise their approach to performance. They continue to address chal-

lenges relevant to works they are preparing for performance and to strengthen their listen-

ing, aural, theoretical and analytical musicianship skills.  

Areas of Study 

• Performance 

• Preparing for Performance 

• Music Language 

• Musicianship  

•    Performance 

•    Preparing for Performance 

•    Music Language 

Assessment 

The level of achievement in Unit 3 will be determined by school-assessed coursework, and 

two end-of-year examinations (Solo performance, and aural and written).  

Who do I contact about this? 

Mr Alex Vincent 
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MUSIC INVESTIGATION 

Curriculum Area:  Arts 

Unit 3  
In this unit students design and conduct an investigation into performance practices that are 

characteristic of a music style, tradition or genre. They describe and explore their selected 

Investigation Topic and its practices through critical listening, analysis and consideration of 

technical, expressive and contextual issues, and through composition, improvisation or ar-

rangement and performance. Students begin by researching a representative sample of 

music and related contextual issues. They develop their knowledge and understanding of 

techniques and ways of achieving expressive outcomes and other aspects relevant to per-

formance practice in the style, tradition or genre they are investigating. In this study research 

involves critical listening, analysis of live and recorded performances and study of scores/

charts and other texts as appropriate to the Investigation Topic. Students develop and main-

tain a portfolio to document evidence of their research and findings. The portfolio also in-

cludes exercises, sketches or recorded improvisations that demonstrate their developing un-

derstanding of the Investigation Topic.   

Unit 4 
In this unit students refine the direction and scope of their end-of-year performance pro-

gram. They also compose, improvise or arrange and perform a work that is characteristic of 

the music style, tradition or genre they are investigating and continue developing their un-

derstanding of relevant performance practices. Students continue to listen to the work of 

other performers and develop their ability to execute technical and expressive demands 

and apply performance conventions to realise their intended interpretations of each work.  

Areas of Study 

• Investigation 

• Composition/improvisation/

arrangement  

• Performance 

• Preparing a Performer’s State-

ment  

• Composition/improvisation/

arrangement  

• Performance 

Assessment 

• Research folio 

• Technical folio 

• Performance folio 

• End-of-year exam  

Who do I contact about this? 

Mr Alex Vincent 
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MUSIC STYLES AND COMPOSITION 
Curriculum Area:  Arts 

Unit 1  

In this unit students explore and develop their understanding of the diverse practice of music 

creators working in different times, places and traditions. As they listen and respond to a 

wide range of music they become familiar with ways composers/music creators treat ele-

ments of music and use compositional devices to create music works that communicate 

their music ideas. Students analyse selected works from three distinct music styles including 

music that is not from the Western art music or popular repertoires, and consider the role that 

context plays in the creation of these works. They compose and/or arrange brief creative 

exercises in response to their understanding of the music and the creative processes they 

have studied.    

Unit 2 
In this unit students extend their understanding of the diverse practices of music creators as 

they investigate ways composers and/or creators treat elements of music and use composi-

tional devices to create effects and elicit responses in multi-disciplinary forms. As students 

listen and respond to music from a wide range of music styles, they improve their familiarity 

with elements of music and ways composers/music creators treat these elements and use 

compositional devices to create specific effects. Students analyse specific multi-disciplinary 

works that combine music and non-music elements and investigate how music combines 

with these other elements to achieve specific effects and elicit responses. They compose 

and/or arrange music for a multi-disciplinary work of their choice in response to their under-

standing of the music and the creative processes they have studied. 

Areas of Study 

• Responses to Music 

• Organisation & Context 

• Creative Responses 

 

• Responses to Music 

• Organisation & Context 

• Creative processes in music for 

multi-disciplinary forms  

Assessment 

A variety of school—assessed courseworks 

Who do I contact about this? 

Mr Alex Vincent 
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MUSIC STYLES AND COMPOSITION 
Curriculum Area:  Arts 

Unit 3  
In this unit students continue their exploration of music works in a range of styles and genres 

to develop an understanding of the diverse practices of music creators working in different 

times, places and stylistic traditions. They expand their knowledge of ways composers/music 

creators manipulate elements of music and use compositional devices to create style and 

elicit responses. Students apply this knowledge as they develop skills in making critical re-

sponses to music excerpts. Students develop knowledge about the music characteristics 

and style of two selected works or collections of minor works, one of which must be by an 

Australian composer/creator, and develop understanding of the role that context plays in 

the creation of these works.   

Unit 4 

In this unit students consolidate their understanding of the diverse practices of music creators 

working in different times, places and stylistic traditions. They expand their knowledge of the 

ways composers/music creators manipulate elements of music and use compositional de-

vices to create style, structure music works and elicit subjective responses. They apply this 

knowledge as they formulate and present critical responses to music excerpts. Students de-

velop knowledge about the music characteristics and style of one short work, single move-

ment or small collection of minor works created since 1950, and develop understanding of 

Areas of Study 

• Responses to music 

• Organisation and context 

• Creative responses  

• Responses to music 

• Organisation and context 

• Creative processes 

Assessment 

The level of achievement in Unit 3 will be determined by school-assessed coursework, and 

two end-of-year examinations (Solo performance, and aural and written).  

Who do I contact about this? 

Mr Alex Vincent 
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STUDIO ARTS  
Curriculum Area:  Arts 

Unit 1  
Artistic inspiration and techniques 

In this unit students focus on using sources of inspiration and individual ideas as the basis for 

developing their art works. They explore a wide range of materials and techniques as tools 

for communicating ideas, observations and experiences through art making. The focus of 

this unit is on investigating different sources of inspiration and how to record observations 

and ideas in an artistic way. 

Students explore and research the ways in which artists from different times and cultures 

have interpreted and expressed ideas, sourced inspiration and used materials and tech-

niques in the production of art works.  

Unit 2 
Artistic Inspiration and Techniques 

This unit focuses on the student establishing and using a studio process to produce art works 

in their choice of mediums. The studio process includes the formulation and use of an individ-

ual approach to locating sources of inspiration, experimentation with materials and tech-

niques, and the development of aesthetic qualities, directions and solutions prior to the pro-

duction of art works. 

Students develop skills in the visual analysis of art works. Art works made by artists from differ-

ent times and cultures will be analysed to understand the artists’ ideas and how they have 

created aesthetic qualities and identifiable styles. Students examine and discuss the ways in 

which design elements and principles, signs, symbols and imagery are used to communicate 

ideas and develop styles in art. 

Areas of Study 
 

• Researching and recording ideas 

• Studio Practice 

• Interpreting art ideas and use of ma-

terials and practice 

 

• Exploration of studio practice 

and development of artworks  

• Ideas and styles in artworks  

Assessment 

• Students complete both practical and theoretical outcomes. 

• End-of-semester examination  

Who do I contact about this? 

Ms Glenda Anstey-Sprigg 
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STUDIO ARTS  
Curriculum Area:  Arts 

Unit 3  
Studio practices and processes 

Students develop an exploration proposal, which will help them to identify a direction for 

their studio process. The studio process is individually determined – it records all trialling, ex-

perimentation, analysis and evaluation of their ideas and the extent to which their art prac-

tices successfully communicate their aims and ideas. From this process students develop fin-

ished art works in Unit 4. 

The study of artists and their work practices and processes will provide inspiration for each 

student’s approach to art. They investigate and analyse the response of artists to a wide 

range of stimuli, and examine the use of materials and techniques. They explore the profes-

sional art practices of artists in relation to particular art works and art forms and identify the 

development of style. Students must visit at least two different exhibitions during the year.  

Unit 4 
Studio practice and art industry contexts 

This unit focuses on the production of a cohesive folio of finished art works. To support the 

creation of a folio, students will present visual and written documentation explaining how 

they have selected from the potential directions generated in Unit 3 and how they were 

used to produce their folio of finished art works. These art works should reflect the skilful appli-

cation of materials and techniques, and the resolution of ideas and aesthetic qualities. 

This unit also investigates aspects of artists’ involvement in the art industry, focusing on a vari-

ety of exhibition spaces and the methods and considerations involved in the preparation, 

presentation and conservation of art works. Students examine a range of environments for 

the presentation of art works exhibited in contemporary settings.  

Areas of Study 
• Exploration proposal 

• Studio Process 

• Artists and studio practices 

 

• Production and presentation of 

artworks  

• Evaluation  

• Art industry contexts  

Assessment 

• Students complete both practical and theoretical outcomes. 

• Build a body of work through the studio process and completing final folio pieces is a 

time consuming process and must be worked on consistently throughout the year.  

• End-of-year examination  

Who do I contact about this? 

Ms Glenda Anstey-Sprigg 
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VISUAL COMMUNICATION AND DESIGN (VCD) 

Curriculum Area:  Arts 

Unit 1  
This unit focuses on using visual language to communicate messages, ideas and concepts. 

This involves acquiring and applying design thinking skills as well as drawing skills to create 

messages, ideas and concepts, both visible and tangible. Students practise their ability to 

draw what they observe and they use visualisation drawing methods to explore their own 

ideas and concepts. Students develop an understanding of the importance of presentation 

drawings to clearly communicate their final visual communications.  

Through experimentation and exploration of the relationship between design elements and 

design principles, students develop an understanding of how they affect the visual message 

and the way information and ideas are read and perceived. Students review the contextual 

background of visual communication through an investigation of design styles. This research 

introduces students to the broader context of the place and purpose of design. Students are 

introduced to the importance of copyright and intellectual property and the conventions for 

acknowledging sources of inspiration.  

In this unit students are introduced to four stages of the design process: research, generation 

of ideas, development of concepts and refinement of visual communications.   

Unit 2 
This unit focuses on the application of visual communication design knowledge, design think-

ing and drawing methods to create visual communications to meet specific purposes in des-

ignated design fields.  

Students use presentation drawing methods that incorporate the use of technical drawing 

conventions to communicate information and ideas associated with the environmental or 

industrial fields of design. They also investigate how typography and imagery are used in 

these fields as well as the communication field of design. They apply design thinking skills 

when exploring ways in which images and type can be manipulated to communicate ideas 

and concepts in different ways in the communication design field. Students develop an un-

derstanding of the design process detailed on pages 10 and 11 as a means of organising 

their thinking about approaches to solving design problems and presenting ideas. In re-

sponse to a brief, students engage in the stages of research, generation of ideas and devel-

opment and refinement of concepts to create visual communications.  

Areas of Study 
• Drawing as a means of communica-

tion  

• Design elements and design princi-

ples  

• Visual communications in context  

• Technical drawing in context  

• Type and imagery in context  

• Applying the design process  

Assessment 
• Students complete both practical and theoretical outcomes. 

• End-of-semester examination  

Who do I contact about this? 

Ms Carol Carter 
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VISUAL COMMUNICATION AND DESIGN (VCD) 

Curriculum Area:  Arts 

Unit 3  
In this unit students gain an understanding of the process designers employ to structure their thinking 

and communicate ideas with clients, target audiences, other designers and specialists. Through 

practical investigation and analysis of existing visual communications, students gain insight into how 

the selection of methods, media and materials, and the application of design elements and design 

principles, can create effective visual communications for specific audiences and purposes. They 

investigate and experiment with the use of manual and digital methods, media and materials to 

make informed decisions when selecting suitable approaches for the development of their own de-

sign ideas and concepts.  

Students use their research and analysis of the process of visual communication designers to support 

the development of their own designs. They establish a brief for a client and apply design thinking 

through the design process. They identify and describe a client, two distinctly different needs of that 

client, and the purpose, target audience, context and constraints relevant to each need.  

Design from a variety of historical and contemporary design fields is considered by students to pro-

vide directions, themes or starting points for investigation and inspiration for their own work. Students 

use observational and visualisation drawings to generate a wide range of design ideas and apply 

design thinking strategies to organise and evaluate their ideas. The brief and research underpin the 

developmental and refinement work undertaken in Unit 4.   

Unit 4 
The focus of this unit is on the development of design concepts and two final presentations of visual 

communications to meet the requirements of the brief. This involves applying the design process 

twice to meet each of the stated communication needs.  

Having completed their brief and generated ideas in Unit 3, students continue the design process 

by developing and refining concepts for each communication need stated in the brief. They utilise 

a range of digital and manual two- and three-dimensional methods, media and materials. They in-

vestigate how the application of design elements and design principles creates different communi-

cation messages and conveys ideas to the target audience.  

As students revisit stages to undertake further research or idea generation when developing and 

presenting their design solutions, they develop an understanding of the iterative nature of the de-

sign process. Ongoing reflection and evaluation of design solutions against the brief assists students 

with keeping their endeavours focused.  

Areas of Study 
• Analysis and practice in context  

• Design industry practice  

• Developing a brief and generating ide-

as  

• Development, refinement and 

evaluation  

• Final presentations  

Assessment 
• A folio and two theory tasks will be assessed at the school making up 25% of the final 

study score. Completion of the brief, research and generation of the major folio will not 

be formally assessed, but a satisfactory completion is required. End-of-semester exami-

nation  

• End-of-year Exam 

Who do I contact about this? 

Ms Carol Carter 
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English 
 

The following subjects are those offered by the English faculty in 2022 at Gisborne Secondary 

College.  

 

English ....................................................................................................................................... 32 

English Language.................................................................................................................... 34 

Literature................................................................................................................................... 36 

 

 

English Units 1-4 

  

https://www.vcaa.vic.edu.au/Documents/vce/

english/2016EnglishEALSD.pdf  

English Language Units 1-4 

  

https://www.vcaa.vic.edu.au/Documents/vce/

englishlanguage/2016EnglishLanguageSD.pdf  

Literature Units 1-4 

  

https://www.vcaa.vic.edu.au/Documents/vce/

literature/2016LiteratureSD.pdf  

https://www.vcaa.vic.edu.au/Documents/vce/english/2016EnglishEALSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/english/2016EnglishEALSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/englishlanguage/2016EnglishLanguageSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/englishlanguage/2016EnglishLanguageSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/literature/2016LiteratureSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/literature/2016LiteratureSD.pdf
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ENGLISH 

Curriculum Area:  English 

Unit 1 
Students read and respond to set texts analytically and creatively. They analyse arguments 

and the use of persuasive language in texts and create their own texts intended to position 

audiences. Students develop their skills in creating written, spoken and multimodal texts. The 

term ‘set text’ refers to texts chosen by the school for Areas of Study 1 in Units 1 & 2.  

 

Unit 2 
Students compare the presentation of ideas, issues and themes in set texts. They analyse ar-

guments presented and the use of persuasive language in texts and create their own texts 

intended to position audiences. Students develop their skills in creating written, spoken and 

multimodal texts. The term ‘set text’ refers to texts chosen by the school for Area of Study 1 in 

Units 1 & 2.  

 

Area of Study 

• Reading and creating texts 

• Analysing and presenting argument  

• Reading and creating texts 

• Analysing and presenting argument  

Assessment 
Suitable tasks for assessment in this unit are:  

• an analytical response to a set text  

• a creative response to a set text such as a monologue, script, short story, illustrat-

ed narrative, short film or graphic text  

• an analysis of the use of argument and persuasive language in text/s  

• a text intended to position an audience.  

Who do I contact about this? 

Ms Alice Gibney 
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ENGLISH 

Curriculum Area:  English 

Unit 3 
Students read and respond to texts analytically and creatively. They analyse arguments and 

the use of persuasive language in texts. Texts selected for study in Area of Study 1 must be 

chosen from the Text List published annually by the VCAA. The texts selected for study in Unit 

3 Area of Study 2 must have appeared in the media since 1 September of the previous year. 

The term ‘selected text’ refers to a text chosen from the list of prescribed texts in the Text List 

published by the VCAA.  

Unit 4 
Students compare the presentation of ideas, issues and themes in texts. They create an oral 

presentation intended to position audiences about an issue currently debated in the media. 

Texts selected for Area of Study 1 must be chosen from the Text List published annually by the 

VCAA. The issues selected for Area of Study 2 must have appeared in the media since 1 Sep-

tember of the previous year, but need not be the same as the issue selected for study in Unit 

3. The term ‘selected texts’ refers to a combination of texts chosen from the list of prescribed 

texts for comparative study in the Text List published by the VCAA.  

Area of Study 

• Reading and creating texts 

• Analysing argument  

• Reading and comparing texts  

• Presenting argument  

Assessment 
• An analytical interpretation of a selected text in written form.  

• A creative response to a selected text in written or oral form with a written explanation 

of decisions made in the writing process and how these demonstrate understanding of 

the text.  

• An analysis and comparison, in written form, of argument and the use of persuasive 

language in two to three texts that present a point of view on an issue. Texts must in-

clude written and visual material and have appeared in the media since 1 September 

of the previous year.  

• A detailed comparison in written form of how two selected texts present ideas, issues 

and themes.  

• A written statement of intention to accompany the student’s own oral presentation, 

articulating the intention of decisions made in the planning process, and how these 

demonstrate understanding of argument and persuasive language.  

• A point of view presented in oral form using sound argument and persuasive language. 

The point of view should relate to an issue that has appeared in the media since 1 Sep-

tember of the previous year. The issue does not have to be the same as the issue se-

lected for study in Outcome 2, Unit 3.  

Who do I contact about this? 

Ms Alice Gibney 
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ENGLISH LANGUAGE 

Curriculum Area:  English 

Unit 1 
Language is an essential aspect of human behaviour and the means by which individuals 

relate to the world, to each other and to the communities of which they are members. In this 

unit, students consider the way language is organised so that its users have the means to 

make sense of their experiences and to interact with others. Students explore the various 

functions of language and the nature of language as an elaborate system of signs. The rela-

tionship between speech and writing as the dominant modes of language and the impact 

of situational and cultural contexts on language choices are also considered. Students inves-

tigate children’s ability to acquire language and the stages of language acquisition across a 

range of subsystems.  

Unit 2 
In this unit, students focus on language change. Languages are dynamic and language 

change is an inevitable and a continuous process. Students consider factors contributing to 

change over time in the English language and factors contributing to the spread of English. 

They explore texts from the past and from the present, considering how all subsystems of the 

language system are affected – phonetics and phonology, morphology and lexicology, syn-

tax, discourse and semantics. Attitudes to language change vary considerably and these 

are also considered. In addition to developing an understanding of how English has been 

transformed over the centuries, students explore the various possibilities for the future of Eng-

lish. They consider how the global spread of English has led to a diversification of the lan-

guage and to English now being used by more people as an additional or a foreign lan-

guage than as a first language. Contact between English and other languages has led to 

the development of geographical and ethnic varieties, but has also hastened the decline of 

indigenous languages. Students consider the cultural repercussions of the spread of English.  

Area of Study 

• The nature and functions of language  

• Language acquisition  

• English across time  

• Englishes in contact  

Assessment 
Suitable tasks for assessment in this unit may be selected from the following:  

• a folio of annotated texts  

• an essay  

• an investigative report  

• an analysis of spoken and/or written text  

• an analytical commentary  

• a case study  

• short-answer questions  

• an analysis of data.  

Who do I contact about this? 

Ms Alice Gibney 
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ENGLISH LANGUAGE 

Curriculum Area:  English 

Unit 3 
In this unit students investigate English language in contemporary Australian social settings, along a 

continuum of informal and formal registers. They consider language as a means of social interac-

tion, exploring how through written and spoken texts we communicate information, ideas, attitudes, 

prejudices and ideological stances. Students examine the stylistic features of formal and informal 

language in both spoken and written modes: the grammatical and discourse structure of language; 

the choice and meanings of words within texts; how words are combined to convey a message; the 

purpose in conveying a message; and the particular context in which a message is conveyed. Stu-

dents learn how to describe the interrelationship between words, sentences and text as a means of 

exploring how texts construct message and meaning. Students consider how texts are influenced by 

the situational and cultural contexts in which they occur. They examine how function, field, mode, 

setting and the relationships between participants all contribute to a person’s language choices, as 

do the values, attitudes and beliefs held by participants and the wider community. Students learn 

how speakers and writers select features from within particular stylistic variants, or registers, and this 

in turn establishes the degree of formality within a discourse. They learn how language can be indic-

ative of relationships, power structures and purpose through the choice of a particular variety of lan-

guage and through the ways in which language varieties are used in processes of inclusion and ex-

clusion.  

Unit 4 
In this unit students focus on the role of language in establishing and challenging different identities. 

There are many varieties of English used in contemporary Australian society, including national, re-

gional, cultural and social variations. Standard Australian English is the variety that is granted pres-

tige in contemporary Australian society and it has a role in establishing national identity. However, 

non-Standard English varieties also play a role in constructing users’ social and cultural identities. Stu-

dents examine a range of texts to explore the ways different identities are constructed. These texts 

include extracts from novels, films or television programs, poetry, letters and emails, transcripts of 

spoken interaction, songs, advertisements, speeches and bureaucratic or official documents. Stu-

dents explore how our sense of identity evolves in response to situations and experiences and is influ-

enced by how we see ourselves and how others see us. Through our language we express ourselves 

as individuals and signal our membership of particular groups. Students explore how language can 

distinguish between ‘us’ and ‘them’, creating solidarity and reinforcing social distance.  

Area of Study 

• Informal language  

• Formal language  

• Language variation in Australian society  

• Individual and group identities  

Assessment 
Analysis of one or more samples of informal language in any one or a combination of the 

following:  

• a folio of annotated texts  

• an essay  

• an investigative report  

• an analytical commentary  

• short-answer questions.  

Who do I contact about this? 

Ms Alice Gibney 



Respect  Achievement  Innovation  Diversity                 29 

 

 

LITERATURE 

Curriculum Area:  English 

Unit 1 
In this unit students focus on the ways in which the interaction between text and reader cre-

ates meaning. Students’ analyses of the features and conventions of texts help them devel-

op increasingly discriminating responses to a range of literary forms and styles. Students re-

spond critically, creatively and reflectively to the ideas and concerns of texts and gain in-

sights into how texts function as representations of human experience. They develop familiar-

ity with key terms, concepts and practices that equip them for further studies in literature. 

They develop an awareness of how the views and values that readers hold may influence 

the reading of a text.  

Unit 2 
In this unit students explore the ways literary texts connect with each other and with the 

world. They deepen their examination of the ways their own culture and the cultures repre-

sented in texts can influence their interpretations and shape different meanings. Drawing on 

a range of literary texts, students consider the relationships between authors, audiences and 

contexts. Ideas, language and structures of different texts from past and present eras and/or 

cultures are compared and contrasted. Students analyse the similarities and differences 

across texts and establish connections between them. They engage in close reading of texts 

and create analytical responses that are evidence-based. By experimenting with textual 

structures and language features, students understand how imaginative texts are informed 

by close analysis.  

Area of Study 

• Reading practices  

• Ideas and concerns in texts  

• The text, the reader and their con-

texts  

• Exploring connections between texts  

Assessment 
Suitable tasks for assessment in this unit are:  

• an essay (comparative, interpretive, analytical or discursive)  

• a debate  

• a reading journal  

• a close analysis of selected passages  

• an original piece of writing responding to a text/s studied  

• an oral or a written review  

• a multimedia presentation  

• participation in an online discussion  

• performance and commentary.  

Who do I contact about this? 

Ms Alice Gibney 
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LITERATURE 

Curriculum Area:  English 

Unit 3 
Students consider how the form of a text affects meaning, and how writers construct their 

texts. They investigate ways writers adapt and transform texts and how meaning is affected 

as texts are adapted and transformed. They consider how the perspectives of those adapt-

ing texts may inform or influence the adaptations. Students draw on their study of adapta-

tions and transformations to develop creative responses to texts.  

Unit 4 
Students develop critical and analytic responses to texts. They consider the context of their 

responses to texts as well as the ideas explored in the texts, the style of the language and 

points of view. They investigate literary criticism informing both the reading and writing of 

texts. Students develop an informed and sustained interpretation supported by close textual 

analysis.  

Area of Study 

• Adaptations and transformations  

• Creative responses to texts  

• Literary perspectives  

• Close analysis  

Assessment 
Suitable tasks for assessment in this unit are:  

• compare a dramatised version of a scene or scenes from a text with the original text  

• compare a print text with the text’s adaptation into another form  

• compare the performance of either a substantial individual text or group of texts with 

the original text.  

• submit an original piece of writing, presented in a manner consistent with the style and 

context of the original text  

• re-create or rework an aspect of the text, such as adding to the text, recasting a part 

of the text in another setting or form, or presenting an episode in the text from another 

point of view. 

• Submit a reflective commentary establishing connections with the original text.  

• A written interpretation of a text using two different perspectives to inform their re-

sponse.  

• A written interpretation of a text, supported by close textual analysis.  

• A written interpretation of a different text from Task 1, supported by close textual analy-

Who do I contact about this? 

Ms Alice Gibney 
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Health and Physical Education 

 
The following subjects are those offered by the Health and Physical Education faculty in 2022 

at Gisborne Secondary College.  

 

Health ............................................................................................................................................. 39 

Physical Education ...................................................................................................................... 41  

Outdoor and Environmental Studies  ....................................................................................... 43 

 

Health Units 1-4 

  

https://www.vcaa.vic.edu.au/Documents/vce/

healthandhumandevelopment/2018HealthHumDevSD.pdf  

Physical Education Units 1-4 

  

https://www.vcaa.vic.edu.au/Documents/vce/

physicaledu/2017PhysicalEducationSD.pdf  

Outdoor and Environmental 

Studies Units 1-4 

  

https://www.vcaa.vic.edu.au/Documents/vce/

outdoor/2018OutdoorEnviroStdsSD.pdf  

https://www.vcaa.vic.edu.au/Documents/vce/healthandhumandevelopment/2018HealthHumDevSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/healthandhumandevelopment/2018HealthHumDevSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/physicaledu/2017PhysicalEducationSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/physicaledu/2017PhysicalEducationSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/outdoor/2018OutdoorEnviroStdsSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/outdoor/2018OutdoorEnviroStdsSD.pdf
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HEALTH 

Curriculum Area:  Health & Physical Education 

Unit 1 
This unit looks at health and wellbeing as a concept with varied and evolving perspectives 

and definitions. It takes the view that health and wellbeing are subject to a wide range of 

contexts and interpretations, with different meanings for different people. As a foundation to 

the understanding of health, students should investigate the World Health Organization’s 

(WHO) definition and also explore other interpretations. Wellbeing is a complex combination 

of all dimensions of health, characterised by an equilibrium in which the individual feels hap-

py, healthy, capable and engaged. For the purposes of this study, students should consider 

wellbeing to be an implicit element of health. In this unit students identify personal perspec-

tives and priorities relating to health and wellbeing, and enquire into factors that influence 

health attitudes, beliefs and practices, including among Aboriginal and Torres Strait Islanders. 

Students look at multiple dimensions of health and wellbeing, the complex interplay of influ-

ences on health and wellbeing and the indicators used to measure and evaluate health sta-

tus. With a focus on youth, students consider their own health as individuals and as a cohort. 

They build health literacy through interpreting and using data, through investigating the role 

of food, and through extended inquiry into one youth health focus area.  

Unit 2 
This unit investigates transitions in health and wellbeing, and development, from lifespan and 

societal perspectives. Students look at changes and expectations that are part of the pro-

gression from youth to adulthood. This unit promotes the application of health literacy skills 

through an examination of adulthood as a time of increasing independence and responsibil-

ity, involving the establishment of long-term relationships, possible considerations of 

parenthood and management of health-related milestones and changes. Students enquire 

into the Australian healthcare system and extend their capacity to access and analyse 

health information. They investigate the challenges and opportunities presented by digital 

media and health technologies, and consider issues surrounding the use of health data and 

access to quality health care.  

Area of Study 

• Health perspectives and influences  

• Health and nutrition  

• Youth health and wellbeing  

• Developmental transitions  

• Health care in Australia  

 

Assessment 
• Multi-media presentations 

• Research project 

• Oral presentation 

• Involvement and participation in class activities. 

Who do I contact about this? 

Ms Brigid McClusky 
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HEALTH 

Curriculum Area:  Health & Physical Education 

Unit 3 
This unit looks at health, wellbeing and illness as multidimensional, dynamic and subject to 

different interpretations and contexts. Students begin to explore health and wellbeing as a 

global concept and to take a broader approach to inquiry. As they consider the benefits of 

optimal health and wellbeing and its importance as an individual and a collective resource, 

their thinking extends to health as a universal right. Students look at the fundamental condi-

tions required for health improvement, as stated by the World Health Organization (WHO). 

They use this knowledge as background to their analysis and evaluation of variations in the 

health status of Australians. Area of Study 2 focuses on health promotion and improvements 

in population health over time. Students look at various public health approaches and the 

interdependence of different models as they research health improvements and evaluate 

successful programs. While the emphasis is on the Australian health system, the progression of 

change in public health approaches should be seen within a global context.  

Unit 4 
This unit takes a global perspective on achieving sustainable improvements in health and 

human development. The United Nations’ (UN) human development work is encapsulated in 

the Sustainable Development Goals, where the world’s countries have agreed to a set of 

measurable goals and targets. A significant focus of the Sustainable Development Goals is 

reducing the inequalities that result in human poverty and lead to inequalities in health status 

and human development. The World Health Organization (WHO) is the directing and coordi-

nating authority for international health within the United Nations. Both the WHO and the UN 

have a range of strategies aimed at reducing global burdens of disease and promoting hu-

man development through the achievement of the Sustainable Development Goals. Non-

government organisations also play a role in promoting sustainable human development.  

Area of Study 

• Understanding health and wellbeing  

• Promoting health and wellbeing  

• Health and wellbeing in a global 

context  

• Health and the Sustainable Develop-

ment Goals  

Assessment 
The student’s performance on each outcome is assessed using one or more of the following:  

• Written reports 

• Case study analysis  

• Structured questions 

• Data analysis 

Who do I contact about this? 

Ms Brigid McClusky 
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PHYSICAL EDUCATION 

Curriculum Area:  Health & Physical Education 

Unit 1 
Through practical activities students explore the relationships between the body systems and 

physical activity, sport and exercise, and how the systems adapt to the demands of the ac-

tivity. Students investigate the role and function of the main system structures and how they 

respond to exercise. They consider the implications of the use of legal and illegal practices to 

improve performances of the musculoskeletal and cardiorespiratory systems, evaluating per-

ceived benefits and describing potential harms.  

Unit 2 
Students are introduced to types of physical activity and the role participation in physical 

activity plays in their own health and wellbeing as well as in other people’s lives in different 

populations. Students investigate how participation in physical activity varies across the 

lifespan. Students investigate individual and population-based consequences of physical 

inactivity and sedentary behaviour. They create and participate in an activity plan relevant 

to the particular population group being studied. Students study and apply the social-

ecological model and / or the Youth Physical Activity Promotion Model to critique a range of 

individual- and settings-based strategies.  

Area of Study 

• How does the musculoskeletal system 

work to produce movement?  

• How does the cardiorespiratory system 

function at rest and during physical activi-

ty?  

• What are the relationships between 

physical activity, sport, health and 

society?  

• What are the contemporary issues 

associated with physical activity and 

sport?  

Assessment 
• Fitness testing 

• Training program 

• Peer assessments 

• Self-assessments 

• Informal observation 

• Written Reports 

• Structured questions 

Who do I contact about this? 

Ms Brigid McClusky 
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PHYSICAL EDUCATION 

Curriculum Area:  Health & Physical Education 

Unit 3 
Students are introduced to the biomechanical and skill acquisition principles used to analyse 

movement skills, and energy production from a physiological perspective. They use a variety 

of tools and techniques to analyse and apply biomechanical and skill acquisition principles 

to improve and refine physical activity. They use practical activities to demonstrate how cor-

rect application of these principles can lead to improved performance in physical activity 

and sport. Students investigate the relative contribution and interplay of the three energy 

systems and their characteristics to physical activity. Students explore the causes of fatigue 

and consider different strategies used to postpone fatigue and promote recovery.  

Unit 4 
Students analyse movement skills from a physiological, psychological and sociocultural per-

spective, and apply relevant training principles and methods to improve performance. Stu-

dents analyse skill frequencies, movement patters, heart rates and work to rest ratios to de-

termine the requirements of an activity. Students consider the physiological, psychological 

and sociological requirements of training to design and evaluate an effective training pro-

gram. Students participate in a variety of training sessions designed to improve or maintain 

fitness and evaluate the effectiveness of different training methods. Students critique the ef-

fectiveness of the implementation of training principles and methods to meet the needs of 

the individual, and evaluate the chronic adaptations to training from a theoretical perspec-

tive.  

Area of Study 

• How are movement skills improved?  

• How does the body produce energy?  

• What are the foundations of an ef-

fective training program?  

• How is training implemented effec-

tively to improve fitness?  

Assessment 
• Structured questions that draw on primary data which analyses a movement skill using 

biomechanical and skill acquisition principles.  

• A laboratory report based on primary data collected during participation in a practical 

activity, which analyses the relative contribution of energy systems and acute respons-

es to exercise.  

• A response in one or more of the following forms, which focus on energy system inter-

play, fatigue and/or recovery. • a practical laboratory report • a case study analysis • 

a data analysis • a critically reflective folio/diary of participation in practical activities  

• A written report analysing data from an activity analysis to determine the relevant fit-

ness components and energy system requirements in a selected activity, and including 

justification of the selection of appropriate tests to assess fitness.  

• A reflective folio of participation in a minimum of five different training sessions focusing 

on the components of the session, the training method completed and the implemen-

tation of training principles to the fitness components being trained. 

Who do I contact about this? 

Ms Brigid McClusky 
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OUTDOOR and ENVIRONMENTAL STUDIES 

Curriculum Area:  Health & Physical Education 

Unit 1 
This unit examines some of the ways in which humans understand and relate to nature 

through experiences of outdoor environments. The focus is on individuals and their personal 

responses to, and experiences of, outdoor environments. Students are provided with the op-

portunity to explore the many ways in which nature is understood and perceived. Students 

develop a clear understanding of the range of motivations for interacting with outdoor envi-

ronments and the factors that affect an individual’s access to outdoor experiences and rela-

tionships with outdoor environments. Through outdoor experiences, students develop practi-

cal skills and knowledge to help them live sustainably in outdoor environments. Students un-

derstand the links between practical experiences and theoretical investigations, gaining in-

sight into a variety of responses to, and relationships with, nature.  

Unit 2 
This unit focuses on the characteristics of outdoor environments and different ways of under-

standing them, as well as the impact of humans on outdoor environments. In this unit stu-

dents study the impact of nature on humans, and the ecological, social and economic im-

plications of the impact of humans on outdoor environments. Students develop a clear un-

derstanding of the impact of technologies and changing human lifestyles on outdoor envi-

ronments. Students examine a number of case studies of specific outdoor environments, in-

cluding areas where there is evidence of human intervention. They develop the practical 

skills required to minimise the impact of humans on outdoor environments. Through practical 

experiences students are able to make comparisons between and to reflect upon outdoor 

environments, as well as to develop theoretical knowledge about natural environments.  

Area of Study 

• Motivations for outdoor experiences  

• Influences on outdoor experiences  

• Investigating outdoor environments  

• Impacts on outdoor environments  

Assessment 
The major assessment task for this unit is a journal or report demonstrating links between 

theoretical content studied and practical experiences undertaken.  

Additionally, at least one task for assessment of each outcome is to be selected from 

the following:  

• a case study  

• an oral presentation including the use of multimedia and podcasts  

• data analysis  

• structured questions  

• written responses, including essays and web discussion forums.  

Who do I contact about this? 

Ms Brigid McClusky 
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OUTDOOR and ENVIRONMENTAL STUDIES 

Curriculum Area:  Health & Physical Education 

Unit 3 
The focus of this unit is the ecological, historical and social contexts of relationships between hu-

mans and outdoor environments in Australia. Case studies of a range of impacts on outdoor envi-

ronments are examined in the context of the changing nature of human relationships with outdoor 

environments in Australia. Students consider a number of factors that influence relationships with 

outdoor environments. They also examine the dynamic nature of relationships between humans 

and their environment. Students are involved in one or more experiences in outdoor environments, 

including in areas where there is evidence of human interaction. Through these practical experienc-

es students are able to make comparisons between and to reflect upon outdoor environments, as 

well as to develop theoretical knowledge and skills about specific natural environments.  

Unit 4 
In this unit students explore the sustainable use and management of outdoor environments. They 

examine the contemporary state of environments in Australia, consider the importance of healthy 

outdoor environments, and examine the issues relating to the capacity of outdoor environments to 

support the future needs of the Australian population. Students examine the importance of devel-

oping a balance between human needs and the conservation of outdoor environments and con-

sider the skills needed to be environmentally responsible citizens. They investigate current acts and 

conventions as well as management strategies for achieving and maintaining healthy and sustaina-

ble environments in contemporary Australian society. Students engage in one or more related expe-

riences in outdoor environments. They learn and apply the practical skills and knowledge required 

to sustain healthy outdoor environments, and evaluate the strategies and actions they employ. 

Through these practical experiences students are able to make comparisons between and to re-

flect upon outdoor environments, as well as to develop and apply theoretical knowledge about 

outdoor environments.  

Area of Study 

• Historical relationships with outdoor environ-

ments  

• Relationships with Australian environments 

since 1990  

• Healthy outdoor environments  

• Sustainable outdoor environments  

Assessment 
• A journal or report demonstrating links between theoretical content studied and practical ex-

periences undertaken AND at least one task from the following: • a case study • a multimedia 

presentation or podcast • a written report.  

• A journal or report demonstrating links between theoretical content studied and practical ex-

periences undertaken AND at least one task from the following: • data analysis • structured 

questions.  

• A journal or report demonstrating links between theoretical content studied and practical ex-

periences undertaken AND at least one task from the following: • data analysis • structured 

questions • a written report.  

• A journal or report demonstrating links between theoretical content studied and practical ex-

periences undertaken AND at least one task from the following: • a case study • structured 

questions.  

Who do I contact about this? 

Ms Brigid McClusky 



Respect  Achievement  Innovation  Diversity                 38 

 

Humanities 
 

The following subjects are those offered by the Humanities faculty in 2022 at Gisborne       

Secondary College.  

 

Business Management .................................................................................................................... 46 

Classical Studies ............................................................................................................................... 48 

Geography ....................................................................................................................................... 50 

History: Revolutions .......................................................................................................................... 51 

20th Century History ......................................................................................................................... 52 

Legal Studies ..................................................................................................................................... 53 

Philosophy ......................................................................................................................................... 55 

Sociology ........................................................................................................................................... 56 

Business Management Units 

1—4  

https://www.vcaa.vic.edu.au/Documents/vce/

businessmanagment/BusinessManagementSD-2017.pdf  

Classical Studies Units 1—4  https://www.vcaa.vic.edu.au/Documents/vce/

classicalstudies/2019ClassicalStudiesSD.pdf  

20th Century History Units 1—

2  

https://www.vcaa.vic.edu.au/Documents/vce/

history/2016HistorySD.pdf  

History: Revolutions Units 3 –4  https://www.vcaa.vic.edu.au/Documents/vce/

history/2016HistorySD.pdf  

Legal Studies Units 1—4 https://www.vcaa.vic.edu.au/Documents/vce/legalstudies/

LegalSD_2018.pdf  

Philosophy Units 1—2  https://www.vcaa.vic.edu.au/Documents/vce/

philosophy/2019PhilosophySD.pdf  

Sociology Units 1—4 https://www.vcaa.vic.edu.au/Documents/vce/

sociology/2018SociologySD.pdf  

https://www.vcaa.vic.edu.au/Documents/vce/businessmanagment/BusinessManagementSD-2017.pdf
https://www.vcaa.vic.edu.au/Documents/vce/businessmanagment/BusinessManagementSD-2017.pdf
https://www.vcaa.vic.edu.au/Documents/vce/classicalstudies/2019ClassicalStudiesSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/classicalstudies/2019ClassicalStudiesSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/history/2016HistorySD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/history/2016HistorySD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/history/2016HistorySD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/history/2016HistorySD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/legalstudies/LegalSD_2018.pdf
https://www.vcaa.vic.edu.au/Documents/vce/legalstudies/LegalSD_2018.pdf
https://www.vcaa.vic.edu.au/Documents/vce/philosophy/2019PhilosophySD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/philosophy/2019PhilosophySD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/sociology/2018SociologySD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/sociology/2018SociologySD.pdf
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BUSINESS MANAGEMENT 

Curriculum Area:  Humanities 

Unit 1 
Businesses of all sizes are major contributors to the economic and social wellbeing of a na-

tion. Therefore how businesses are formed and the fostering of conditions under which new 

business ideas can emerge are vital for a nation’s wellbeing. Taking a business idea and 

planning how to make it a reality are the cornerstones of economic and social develop-

ment. In this unit students explore the factors affecting business ideas and the internal and 

external environments within which businesses operate, and the effect of these on planning 

Unit 2 
This unit focuses on the establishment phase of a business’s life. Establishing a business in-

volves complying with legal requirements as well as making decisions about how best to es-

tablish a system of financial record keeping, staff the business and establish a customer 

base. In this unit students examine the legal requirements that must be satisfied to establish a 

business. They investigate the essential features of effective marketing and consider the best 

way to meet the needs of the business in terms of staffing and financial record keeping. Stu-

dents analyse various management practices in this area by applying this knowledge to 

contemporary business case studies from the past four years.  

Area of Study 

• The business idea  

• External environment  

• Internal environment  

• Legal requirements and financial 

considerations  

• Marketing a business  

• Staffing a business  

Assessment 
Suitable tasks for assessment may be selected from the following:  

• a case study analysis  

• a business research report  

• development of a business plan and/or feasibility study  

• an interview and a report on contact with business  

• a school-based, short-term business activity  

• a business simulation exercise  

• an essay  

• a business survey and analysis  

• a media analysis.  

Who do I contact about this? 

Mr Chris Pagonis, Mr Lachlan Lean 
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BUSINESS MANAGEMENT 

Curriculum Area:  Humanities 

Unit 3 
Students explore the key processes and issues concerned with managing a business effi-

ciently and effectively to achieve the business objectives. Students examine the different 

types of businesses and their respective objectives. They consider corporate culture, man-

agement styles, management skills and the relationship between each of these. Students 

investigate strategies to manage both staff and business operations to meet objectives. Stu-

dents develop an understanding of the complexity and challenge of managing businesses 

and through the use of contemporary business case studies from the past four years have 

the opportunity to compare theoretical perspectives with current practice.  

Unit 4 
Businesses are under constant pressure to adapt and change to meet their objectives. In this 

unit students consider the importance of reviewing key performance indicators to determine 

current performance and the strategic management necessary to position a business for the 

future. Students study a theoretical model to undertake change, and consider a variety of 

strategies to manage change in the most efficient and effective way to improve business 

performance. They investigate the importance of leadership in change management. Using 

a contemporary business case study from the past four years, students evaluate business 

practice against theory.  

Area of Study 

• Business foundations  

• Managing employees  

• Operations management  

• Reviewing performance – the need 

for change  

• Implementing change  

Assessment 
The student’s performance on each outcome is assessed using one or more of the following:  

• a case study  

• structured questions  

• an essay  

• a report  

• a media analysis.  

Who do I contact about this? 

Mr Adrian Pang, Mr Chris Pagonis 



Respect  Achievement  Innovation  Diversity                 41 

 

 

CLASSICAL STUDIES 

Curriculum Area:  Humanities 

Unit 1 
This unit of study explores the myths of ancient Greece and/or ancient Rome, the search for 

their origins and their contribution to classical culture. Myths are traditional narratives that ex-

amine ideas that were of central importance to these societies. They were used to explain 

the physical world, the foundation of institutions, aspects of daily life and the human condi-

tion. The nature of the gods and the deeds of heroes like Theseus and the epic voyages of 

Odysseus and Aeneas have fascinated people since classical times. Women such as Helen, 

Clytemnestra and Dido have endured in myths that consider love and war, the human and 

the monstrous. The pioneers of archaeology sought to explain the possible historical basis of 

particular myths and excavated at Troy, Knossos and Mycenae and other sites in search of 

the mythical heroes and their worlds. Myths were represented in many forms including epic, 

sculpture, tragedy, vase paintings and wall paintings, and mosaics. They were transmitted 

through festivals, religious rituals, art and architecture. In Unit 1 students engage with the in-

tellectual and material culture of ancient Greece and/or ancient Rome, working with trans-

lations rather than with the Ancient Greek or Latin.  

Unit 2 
This unit examines classical works across time, beginning with the study of ancient Greek 

and/or ancient Roman society through an exploration of intellectual and material culture. 

Students work with translations rather than with the Ancient Greek or Latin. Classical works 

offer a means of exploring social and political life in classical antiquity. What does Homer re-

veal about the heroic code? How does Thucydides portray Athens during the Peloponnesian 

War? How does Sallust capture the demise of the Roman Republic? How does Tacitus depict 

Roman political life over a century later? What do works of architecture such as the Parthe-

non and the Colosseum reveal about the societies in which they were produced? Students 

analyse and compare the ways in which classical writers and artists use similar and different 

techniques within a classical work. The reception of these classical works extends beyond 

antiquity into the present. The cultural achievements of the classical world have inspired 

people and societies for centuries. The works of classical artists and classical writers have pro-

vided reference points for subsequent generations to emulate, to transform, or to react 

against. In this way, classical works are subject to constant re-imagining.  

Area of Study 

• Gods, heroes and monsters  

• Myths and archaeology  

• Myths in classical cultures  

• Society through culture  

• Classics through time  

Assessment 
Suitable tasks for assessment in this unit may be selected from the following:  

• an essay  

• a research report  

• a written analysis  

• short-answer responses  

• a multimedia presentation.  

Who do I contact about this? 

Mr Greg Savvinos 
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CLASSICAL STUDIES 

Curriculum Area:  Humanities 

Unit 3 
In Units 3 students engage with the intellectual and material culture of ancient Greece and/

or ancient Rome, working with translations rather than the Ancient Greek or Latin. Students 

analyse individual works and engage with ideas that are explored and techniques that are 

used by particular writers and artists. They analyse and compare the ways in which classical 

writers and artists use similar and different techniques within a classical work. Students ana-

lyse the techniques used to present these ideas and the relationship between the work and 

its sociohistorical context. They critique the circumstances that have led to the significant 

events described in the classical works. To deepen their understanding of the significance of 

selected classical works, students compare classical works and consider ways in which differ-

ent writers and artists address similar ideas or themes and construct an argument drawing on 

the ideas, techniques and the work’s sociohistorical context. Such analysis reveals the 

changing nature of the classical world.  

Unit 4 
In Units 4 students engage with the intellectual and material culture of ancient Greece and/

or ancient Rome, working with translations rather than the Ancient Greek or Latin. Students 

analyse individual works and engage with ideas that are explored and techniques that are 

used by particular writers and artists. They analyse and compare the ways in which classical 

writers and artists use similar and different techniques within a classical work. Students ana-

lyse the techniques used to present these ideas and the relationship between the work and 

its sociohistorical context. They critique the circumstances that have led to the significant 

events described in the classical works. To deepen their understanding of the significance of 

selected classical works, students compare classical works and consider ways in which differ-

ent writers and artists address similar ideas or themes and construct an argument drawing on 

the ideas, techniques and the work’s sociohistorical context. Such analysis reveals the 

changing nature of the classical world.  

Units 3 and 4 have two identical areas of study and outcomes.  

Area of Study 

• Individual study  

• Comparative study  

• Individual study  

• Comparative study  

Assessment 
Assessment tasks can be either:  

• a written analysis of a section of a classical work or  

• structured questions.  

• an essay comparing two classical works or  

• a research report.  

Who do I contact about this? 

Mr Greg Savvinos 
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GEOGRAPHY 

Curriculum Area:  Humanities 

Unit 1 
Hazards and Disasters  

In this unit students undertake an overview of hazards before investigating two contrasting 

types of hazards and people’s responses to them. Hazards include a wide range of situations 

including those within local areas, such as fast moving traffic or the likelihood of coastal ero-

sion, to regional and global hazards such as drought and infectious disease. Students exam-

ine the processes involved with hazards and hazard events, including their causes and im-

pacts, human responses to hazard events and interconnections between human activities 

and natural phenomena. Students undertake fieldwork in this unit and report on fieldwork 

using the structure provided.  

Unit 2 
Tourism 

In this unit students investigate the characteristics of tourism, with particular emphasis on 

where it has developed, its various forms, how it has changed and continues to change and 

its impacts on people, places and environments. The study of tourism at local, regional and 

global scales emphasises the interconnection within and between places. There is an inter-

connection between places tourists originate from and their destinations through the devel-

opment of communication and transport infrastructure, employment, together with cultural 

preservation and acculturation. The growth of tourism requires careful management to en-

sure environmentally sustainable and economically viable tourism. Students undertake field-

work in this unit and report on fieldwork using the structure provided. 

Area of Study 

• Characteristics of hazards 

• Response to hazards and disasters  

• Characteristics of tourism 

• Impact of tourism: issues and chal-

lenges 

Assessment 
• structured questions 

• a case study 

• a research report 

• analysis of geographic data 

• a multimedia presentation 

• fieldwork reports 

Who do I contact about this? 

Ms Stephanie Cust 
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HISTORY: REVOLUTIONS 

Curriculum Area:  Humanities 

Unit 3 

In Unit 3 students investigate the significant historical causes and consequences of the American 

Revolution. Revolutions represent great ruptures in time and are a major turning point in the collapse 

and destruction of an existing political order which results in extensive change to society. Revolu-

tions are caused by the interplay of events, ideas, individuals and popular movements, and the in-

terplay between the political, social, cultural, economic and environmental conditions. Their conse-

quences have a profound effect on the political and social structures of the post-revolutionary soci-

ety. Revolution is a dramatically accelerated process whereby the new regime attempts to create 

political, social, cultural and economic change and transformation based on the regime’s ideology. 

Change in a post-revolutionary society is not guaranteed or inevitable and continuities can remain 

from the pre-revolutionary society. The implementation of revolutionary ideology was often chal-

lenged internally by civil war and externally by foreign threats. These challenges can result in a com-

promise of revolutionary ideals and extreme measures of violence, oppression and terror. In this unit 

students construct an argument about the past using historical sources (primary sources and histori-

cal interpretations) as evidence to analyse the complexity and multiplicity of the causes and conse-

quences of revolution, and evaluate the extent to which the revolution brought change to the lives 

of people. Students analyse the different perspectives and experiences of people who lived 

through dramatic revolutionary moments, and how society changed and/or remained the same. 

Unit 4 

In Unit 4 students investigate the significant historical causes and consequences of the French Revo-

lution. Revolutions represent great ruptures in time and are a major turning point in the collapse and 

destruction of an existing political order which results in extensive change to society. Revolutions are 

caused by the interplay of events, ideas, individuals and popular movements, and the interplay be-

tween the political, social, cultural, economic and environmental conditions. Their consequences 

have a profound effect on the political and social structures of the post-revolutionary society. Revo-

lution is a dramatically accelerated process whereby the new regime attempts to create political, 

social, cultural and economic change and transformation based on the regime’s ideology. Change 

in a post-revolutionary society is not guaranteed or inevitable and continuities can remain from the 

pre-revolutionary society. The implementation of revolutionary ideology was often challenged inter-

nally by civil war and externally by foreign threats. These challenges can result in a compromise of 

revolutionary ideals and extreme measures of violence, oppression and terror. In this unit students 

construct an argument about the past using historical sources (primary sources and historical inter-

pretations) as evidence to analyse the complexity and multiplicity of the causes and consequences 

of revolution, and evaluate the extent to which the revolution brought change to the lives of peo-

ple. Students analyse the different perspectives and experiences of people who lived through dra-

matic revolutionary moments, and how society changed and/or remained the same. 

Area of Study 

• Causes of revolution  

• Consequences of revolution  

• Causes of revolution  

• Consequences of revolution  

Assessment 
Each of the following four assessment tasks must be completed over Units 3 and 4:  

• a historical inquiry  

• evaluation of historical sources  

• extended responses 

Who do I contact about this? 

Ms Angela Robinson 
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20th CENTURY HISTORY 

Curriculum Area:  Humanities 

Unit 1 

In Unit 1 students investigate the nature of social, political, economic and cultural change in the lat-

er part of the 19th century and the first half of the 20th century. World War One was a significant 

turning point in modern history. It represented a complete departure from the past and heralded 

changes that were to have significant consequences for the rest of the twentieth century. The post-

war treaties ushered in a period where the world was, to a large degree, reshaped with new bor-

ders, movements, ideologies and power structures and led to the creation of many new nation 

states. These changes had many unintended consequences that would lay the foundations for fu-

ture conflict and instability in Europe, the Americas, Asia, Africa and the Middle East. Economic in-

stability caused by the Great Depression contributed to great social hardship as well as to the de-

velopment of new political movements. The period after World War One, in the contrasting dec-

ades of the 1920s and 1930s, was characterised by significant social, political, economic, cultural 

and technological change. In Germany, the persecution of the Jewish people and other minorities 

intensified, resulting, during World War Two, in the Holocaust. In the United States of America (USA), 

foreign policy was shaped by isolationism, and the consumerism and material progress of the Roar-

ing Twenties was tempered by the Great Depression in 1929. Writers, artists, musicians, choreogra-

phers and filmmakers reflected, promoted or resisted political, economic and social changes. 

Unit 2 

In Unit 2 students investigate the nature and impact of the Cold War and challenges and changes 

to social, political and economic structures and systems of power in the second half of the twentieth 

century and the first decade of the twenty-first century. Despite internationalist moves, the second 

half of the twentieth century was dominated by the Cold War, competing ideologies of democracy 

and communism and proxy wars such as the Cuban Missile Crisis and Vietnam War. By 1989 the USSR 

began to collapse. Beginning with Poland, Eastern European communist dictatorships fell one by 

one. The fall of the Berlin Wall was a significant turning point in modern history. The period also saw 

continuities in and challenges and changes to the established social, political and economic order 

in many countries. The second half of the twentieth century saw the rise of social movements that 

challenged existing values and traditions, such as the civil rights movement in the USA and the anti-

apartheid movement in South Africa. The beginning of the twenty-first century heralded both a 

changing world order and further advancements in technology and social mobility on a global 

scale. 

Area of Study 

• Ideology and conflict  

• Social and cultural change  

• Competing ideologies  

• Challenge and change  

Assessment 
Assessment tasks over Units 1 and 2 should include the following:  

• a historical inquiry  

• an analysis of primary sources  

• an analysis of historical interpretations  

• an essay  

Who do I contact about this? 

Ms Angela Robinson 
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LEGAL STUDIES 

Curriculum Area:  Humanities 

Unit 1 
Criminal law and civil law aim to achieve social cohesion and protect the rights of individu-

als. Criminal law is aimed at maintaining social order and infringing criminal law can result in 

charges. Civil law deals with the infringement of a person’s or group’s rights and breaching 

civil law can result in litigation. In this unit students develop an understanding of legal foun-

dations, such as the different types and sources of law and the existence of a court hierar-

chy in Victoria. Students investigate key concepts of criminal law and civil law and apply 

these to actual and / or hypothetical scenarios to determine whether an accused may be 

found guilty of a crime, or liable in a civil dispute.  

Unit 2 
Criminal law and civil law aim to protect the rights of individuals. When rights are infringed, a 

case or dispute may arise which needs to be determined or resolved, and sanctions or reme-

dies may be imposed. This unit focuses on the enforcement of criminal law and civil law, the 

methods and institutions that may be used to determine a criminal case or resolve a civil dis-

pute, and the purposes and types of sanctions and remedies and their effectiveness. Stu-

dents undertake a detailed investigation of two criminal cases and two civil cases from the 

past four years to form a judgment about the ability of sanctions and remedies to achieve 

the principles of justice.  

Area of Study 

• Legal foundations  

• The presumption of innocence  

• Civil liability  

• Sanctions  

• Remedies  

• Rights  

Assessment 
Suitable tasks for assessment in this unit may be selected from the following:  

• a folio of exercises   

• structured questions  

• a classroom presentation   

• a role-play  

• a debate  

• a report  

• a question-and-answer session.  

Who do I contact about this? 

Mr Dale Rogers 
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LEGAL STUDIES 

Curriculum Area:  Humanities 

Unit 3 
The Victorian justice system, which includes the criminal and civil justice systems, aims to pro-

tect the rights of individuals and uphold the principles of justice: fairness, equality and ac-

cess. In this unit students examine the methods and institutions in the justice system and con-

sider their appropriateness in determining criminal cases and resolving civil disputes. Students 

consider the Magistrates’ Court, County Court and Supreme Court within the Victorian court 

hierarchy, as well as other Victorian legal institutions and bodies available to assist with cas-

es. Students explore matters such as the rights available to an accused and to victims in the 

criminal justice system, the roles of the judge, jury, legal practitioners and the parties, and the 

ability of sanctions and remedies to achieve their purposes.  

Unit 4 
The study of Australia’s laws and legal system involves an understanding of institutions that 

make and reform our laws, and the relationship between the Australian people, the Australi-

an Constitution and law-making bodies. In this unit, students explore how the Australian Con-

stitution establishes the lawmaking powers of the Commonwealth and state parliaments, 

and protects the Australian people through structures that act as a check on parliament in 

law-making. Students develop an understanding of the significance of the High Court in pro-

tecting and interpreting the Australian Constitution. They investigate parliament and the 

courts, and the relationship between the two in law-making, and consider the roles of the 

individual, the media and law reform bodies in influencing law reform.  

Area of Study 

• The Victorian criminal justice system  

• The Victorian civil justice system  

• The people and the Australian Consti-

tution  

• The people, the parliament and the 

courts  

Assessment 
The student’s performance on each outcome will be assessed using one or more of the fol-

lowing:  

• a case study  

• structured questions  

• an essay  

• a report in written format  

• a report in multimedia format  

• a folio of exercises.  

Who do I contact about this? 

Ms Miranda Brown 
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PHILOSOPHY 

Curriculum Area:  Humanities 

Unit 1 
What is the nature of reality? How can we acquire certain knowledge? These are some of 

the questions that have challenged humans for millennia and underpin ongoing endeavours 

in areas as diverse as science, justice and the arts. This unit engages students with funda-

mental philosophical questions through active, guided investigation and critical discussion of 

two key areas of philosophy: epistemology and metaphysics. The emphasis is on philosophi-

cal inquiry – ‘doing philosophy’, for example through formulation of questions and philosoph-

ical exchanges with others. Hence the study and practice of techniques of reasoning are 

central to this unit. As students learn to think philosophically, appropriate examples of philo-

sophical viewpoints and arguments, both contemporary and historical, are used to support, 

stimulate and enhance their thinking about central concepts and problems. At least one of 

these examples will be from a primary philosophical text using a complete text or an extract. 

For the purposes of this study, a primary text is defined as offering a positive argument or 

viewpoint rather than a mere critique. Students investigate relevant debates in applied epis-

temology and metaphysics, and consider whether the philosophical bases of these debates 

continue to have relevance in contemporary society and our everyday lives.  

Unit 2 
What are the foundations of our judgments about value? What is the relationship between 

different types of value? How, if at all, can particular value judgments be defended or criti-

cised? This unit enables students to explore these questions in relation to different categories 

of value judgment within the realms of morality, political and social philosophy and aesthet-

ics. Students also explore ways in which viewpoints and arguments in value theory can in-

form and be informed by contemporary debates. They study at least one primary philosophi-

cal text, using the complete text or an extract, and develop a range of skills including formu-

lating philosophical questions and informed responses. For the purposes of this study a prima-

ry text is defined as offering a positive argument or viewpoint rather than mere critique.  

Area of Study 

• Metaphysics  

• Epistemology  

• Introduction to philosophical inquiry  

• Ethics and moral philosophy  

• Further problems in value theory  

• Techniques of philosophical inquiry  

Assessment 
Suitable tasks for assessment in this unit may be selected from the following:  

• an essay  

• a written analysis  

• short-answer responses  

• a written reflection  

• presentations (oral, multimedia)  

• a dialogue (oral, written)  

• a research task.  

Who do I contact about this? 

Ms Angela Keeble 
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SOCIOLOGY 

Curriculum Area:  Humanities 

Unit 1 
Sociology involves the study of human behavior in society and draws on scientific methods 

when researching and analyzing data. Students apply sociological imagination when ana-

lyzing societal issues in unbiased and culturally-relevant ways.  

In Area of Study 1 (Experience of Youth), factors such as culture, gender, technology, politi-

cal conflict and socio-economic status are analysed for its impact on youth experience.  

In Area of Study 2 (Family), students explore the changes in family structure and importance 

of the socialization of children. The Functionalist and Feminist views of family are analysed for 

their relevance in todays society. Comparisons between the role of family in Australia and 

overseas are made, including the impact of law and the role of government in supporting 

families.  

Unit 2 
This unit focuses on deviant and criminal behavior.   

In Area of Study 1 (Deviance), students explore different theories that attempt to explain the 

rationale and impact of deviant behavior on society.  Students also explore the concept of 

moral panic formed on the belief that a subculture or group poses a threat to the social val-

ues and culture of broader society.  

In Area of Study 2 (Crime), students identify the different types of crime, by drawing on actu-

al cases. They shall analyse crime data in relation to factors such as gender, socioeconomic 

status and ethnicity. The different approaches in addressing unacceptable behavior through 

punishment, deterrence and rehabilitation are analysed from moral and practical perspec-

tives.  

 

Area of Study 

• Category and experience of youth  

• The family  

• Deviance  

• Crime  

Assessment 
Suitable tasks for assessment in this unit may be selected from the following:  

• an essay  

• a research report  

• a film analysis  

• a representation analysis  

Who do I contact about this? 

Mrs Frances Hayes 
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SOCIOLOGY 

Curriculum Area:  Humanities 

Unit 3 
This unit explores Indigenous Culture and Ethnicity in relation to migrant groups in Australia.  

In Area of Study 1, students explore Indigenous Australian culture and critically analyse the 

impact of European colonization on the culture. Students also critically analyse the factors 

such as Australian laws, policies and events that support or limit the awareness and percep-

tion of the culture.   

In Area of Study 2, students explore multiculturalism and a range of concepts in relation to 

ethnicity such as ethnic hybridity, ethnocentrism and othering, and analyse the barriers and 

enablers to migrants’ sense of inclusion in Australia. Ethical research methodology is prac-

ticed as students research and interview members of an ethnic culture. The findings are pre-

sented in a  report. In the last few years, students have had the opportunity to observe mate-

rial culture and listen to stories presented by members from various cultural associations in 

Victoria.   

Unit 4 
Opportunities are provided for students In Area of Study 1 (Community) to interact with sport-

ing and recreational clubs within Macedon Ranges to study about the purpose and opera-

tions of these clubs as communities in their own right. Students analyse how communities and 

their members are impacted by political, social, economic, geographical and technological 

changes. Theories of community are analysed for relevance through a range of case stud-

ies. 

In Area of Study 2 (Social Movements and Social Change) students explore the types and 

effectiveness of social movements in effecting change.  A number of theories are analysed 

for relevance in historical and contemporary social movements; in addition, the characteris-

tics of social movements that contribute to their success are studied. The Australian women’s 

suffrage, Greenpeace, Black Lives Matter, PETA and  Schools 4 Climate Change are exam-

ples of social movements that are analysed. 

Area of Study 

• Australian Indigenous culture  

• Ethnicity  

• Community  

• Social movements and social 

change  

Assessment 
For each outcome, one or more of the following:  

• an analysis of text-based or visual representation/s  

• a report  

• structured questions  

• an extended response  

• a film analysis.  

Who do I contact about this? 

Mrs Frances Hayes 
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Languages 
 

The following subjects are those offered by the Languages faculty in 2022 at Gisborne      

Secondary College.  

 

Indonesian ......................................................................................................................................... 59 

Japanese .......................................................................................................................................... 61 

 

 

Indonesian Units 1—4 https://www.vcaa.vic.edu.au/Documents/vce/

indonesian2nd/2019IndonesianSLSD.pdf  

Japanese Units 1— 4 https://www.vcaa.vic.edu.au/Documents/vce/

japanese2nd/2019JapaneseSLSD.pdf  

https://www.vcaa.vic.edu.au/Documents/vce/indonesian2nd/2019IndonesianSLSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/indonesian2nd/2019IndonesianSLSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/japanese2nd/2019JapaneseSLSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/japanese2nd/2019JapaneseSLSD.pdf
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INDONESIAN 

Curriculum Area:  Languages 

Unit 1 
In this unit students develop an understanding of the language and culture/s of Indonesian-

speaking communities through the study of three or more topics from the prescribed themes 

listed on page 11. Each area of study in the unit must focus on a different subtopic. Students 

access and share useful information on the topics and subtopics through Indonesian and 

consolidate and extend vocabulary and grammar knowledge and language skills. They fo-

cus on analysing cultural products or practices including visual, spoken or written texts. Cul-

tural products or practices can be drawn from a diverse range of texts, activities and crea-

tions. These may include the following: stories, poems, plays, novels, songs, films, photo-

graphs, artworks, architecture, technology, food, clothing, sports and festivals. Students ap-

ply acquired knowledge of Indonesian culture and language to new contexts. Students re-

flect on the interplay between language and culture, and its impact on the individual’s lan-

guage use in specific contexts and for specific audiences.  

Unit 2 
In this unit students develop an understanding of aspects of language and culture through 

the study of three or more topics from the prescribed themes listed on page 11. Each area of 

study must focus on a different subtopic. Students analyse visual, spoken and written texts. 

They access and share useful information on the topics and subtopics through Indonesian 

and consolidate and extend vocabulary, grammar knowledge and language skills. Cultural 

products or practices can be used to demonstrate how culture and perspectives may vary 

between communities. Students reflect on the interplay between language and culture, and 

its impact on meaning, understanding and the individual’s language use in specific contexts 

and for specific audiences.  

Area of Study 

• Interpersonal communication  

• Interpretive communication  

• Presentational communication  

• Interpersonal communication  

• Interpretive communication  

• Presentational communication  

Assessment 
Suitable tasks for assessment in this unit may be selected from the following:  

• Participate in a conversation, interview or role-play  

• Give a talk to the class about the selected subtopic, asking and answering questions.  

• Write a descriptive summary of a film including information from a review of the film  

• Listen to a conversation and view a map to write directions  

• Read an article and listen to an announcement to write instructions.  

• Create a written presentation which may include pictures; this may be supported by 

media such as Photo Story or PowerPoint  

• Write an imaginative children’s story.  

Who do I contact about this? 

Ms Kara Menzies 
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INDONESIAN 

Curriculum Area:  Languages 

Unit 3 
In this unit students investigate the way Indonesian speakers interpret and express ideas, and 

negotiate and persuade in Indonesian through the study of three or more subtopics from the 

prescribed themes and topics. Each area of study must cover a different subtopic, though 

teachers may choose to teach more than one subtopic in an area of study. Students inter-

pret information, inform others, and reflect upon and develop persuasive arguments. They 

access and share useful information on the subtopics through Indonesian, and consolidate 

and extend vocabulary and grammar knowledge and language skills. Students consider the 

influence of language and culture in shaping meaning and reflect on the practices, prod-

ucts and perspectives of the cultures of Indonesian-speaking communities. They reflect on 

how knowledge of Indonesian and Indonesian-speaking communities can be applied in a 

range of contexts and endeavors, such as further study, travel, business or community in-

volvement.  

Unit 4 
In this unit students investigate aspects of culture through the study of two or more subtopics 

from the prescribed themes and topics. Area of Study 1 and Area of Study 2 may focus on 

the same subtopic. Area of Study 3 should cover a different subtopic to the subtopic/s cho-

sen for Areas of Study 1 and 2. Students build on their knowledge of Indonesian-speaking 

communities, considering cultural perspectives and language and explaining personal ob-

servations. Students consolidate and extend vocabulary, grammar knowledge and lan-

guage skills to investigate the topics through Indonesian. Students identify and reflect on cul-

tural products or practices that provide insights into Indonesian-speaking communities. Cul-

tural products or practices can be drawn from a diverse range of texts, activities and crea-

tions. Students reflect on the ways culture, place and time influence values, attitudes and 

behaviours. They consider how knowledge of more than one culture can influence the ways 

individuals relate to each other and function in the world.  

Area of Study 

• Interpersonal communication  

• Interpretive communication  

• Presentational communication  

• Interpersonal communication  

• Interpretive communication  

• Presentational communication  

Assessment 
• A three- to four-minute role-play, focusing on negotiating a solution to a personal issue.  

• Responses to specific questions or instructions using information extracted from written, spoken 

and viewed texts on the selected subtopic.  

• An approximately 250-word personal, informative or imaginative piece of writing.  

• A three- to four-minute interview providing information and responding to questions about a 

cultural product or practice.  

• An approximately 250-word written response for a specific audience and purpose, incorporat-

ing information from three or more texts.  

• An approximately 300-word evaluative or persuasive piece of writing.  

Who do I contact about this? 

Ms Kara Menzies 
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JAPANESE 

Curriculum Area:  Languages 

Unit 1 
In this unit students develop an understanding of the language and culture/s of Japanese-

speaking communities through the study of three or more topics from the prescribed themes. 

Each area of study in the unit must focus on a different subtopic. Students access and share 

useful information on the topics and subtopics through Japanese and consolidate and ex-

tend vocabulary and grammar knowledge and language skills. They focus on analysing cul-

tural products or practices including visual, spoken or written texts. Cultural products or prac-

tices can be drawn from a diverse range of texts, activities and creations. These may include 

the following: stories, poems, plays, novels, songs, films, photographs, artworks, architecture, 

technology, food, clothing, sports and festivals. Students apply acquired knowledge of Jap-

anese culture and language to new contexts. Students reflect on the interplay between lan-

guage and culture, and its impact on the individual’s language use in specific contexts and 

for specific audiences.  

Unit 2 
In this unit students develop an understanding of aspects of language and culture through 

the study of three or more topics from the prescribed themes listed on page 12. Each area of 

study must focus on a different subtopic. Students analyse visual, spoken and written texts. 

They access and share useful information on the topics and subtopics through Japanese 

and consolidate and extend vocabulary, grammar knowledge and language skills. Cultural 

products or practices can be used to demonstrate how culture and perspectives may vary 

between communities. Students reflect on the interplay between language and culture, and 

its impact on meaning, understanding and the individual’s language use in specific contexts 

and for specific audiences.  

Area of Study 

• Interpersonal communication  

• Interpretive communication  

• Presentational communication  

• Interpersonal communication  

• Interpretive communication  

• Presentational communication  

Assessment 
Unit 1 

• Writing (informative writing) - Holidays 

• Listening and reading- Schools  

• Speaking (interview)- Family 

Unit 2 

• Writing (imaginative writing) –School Life 

• Listening and Reading - Travelling 

• Speaking (presentation)-Technology 

Who do I contact about this? 

Ms Noriko Ikaga 
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JAPANESE 

Curriculum Area:  Languages 

Unit 3 
In this unit students investigate the way Japanese speakers interpret and express ideas, and 

negotiate and persuade in Japanese through the study of three or more subtopics from the 

prescribed themes and topics. Each area of study must cover a different subtopic, though 

teachers may choose to teach more than one subtopic in an area of study. Students inter-

pret information, inform others, and reflect upon and develop persuasive arguments. They 

access and share useful information on the subtopics through Japanese, and consolidate 

and extend vocabulary and grammar knowledge and language skills. Students consider the 

influence of language and culture in shaping meaning and reflect on the practices, prod-

ucts and perspectives of the cultures of Japanese-speaking communities. They reflect on 

how knowledge of Japanese and Japanese-speaking communities can be applied in a 

range of contexts and endeavours, such as further study, travel, business or community in-

volvement.  

Unit 4 
In this unit students investigate aspects of culture through the study of two or more subtopics 

from the prescribed themes and topics. Area of Study 1 and Area of Study 2 may focus on 

the same subtopic. Area of Study 3 should cover a different subtopic to the subtopic/s cho-

sen for Areas of Study 1 and 2. Students build on their knowledge of Japanese-speaking 

communities, considering cultural perspectives and language and explaining personal ob-

servations. Students consolidate and extend vocabulary, grammar knowledge and lan-

guage skills to investigate the topics through Japanese. Students identify and reflect on cul-

tural products or practices that provide insights into Japanese-speaking communities. Cultur-

al products or practices can be drawn from a diverse range of texts, activities and creations. 

Students reflect on the ways culture, place and time influence values, attitudes and behav-

iours. They consider how knowledge of more than one culture can influence the ways indi-

viduals relate to each other and function in the world.  

Area of Study 

• Interpersonal communication  

• Interpretive communication  

• Presentational communication  

• Interpersonal communication  

• Interpretive communication  

• Presentational communication  

Assessment 
• A three- to four-minute role-play, focusing on negotiating a solution to a personal issue.  

• Responses to specific questions or instructions using information extracted from written, 

spoken and viewed texts on the selected subtopic.  

• An approximately 450-ji personal, informative or imaginative piece of writing.  

• A three- to four-minute interview providing information and responding to questions 

about a cultural product or practice.  

• An approximately 450-ji written response for a specific audience and purpose, incorpo-

rating information from three or more texts.  

• An approximately 500-ji evaluative or persuasive piece of writing.  

Who do I contact about this? 

Ms Noriko Ikaga 
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Mathematics 
 

The following subjects are those offered by the Mathematics faculty in 2022 at Gisborne   

Secondary College.  

 

Overview ......................................................................................................................................64 

Foundation Maths .......................................................................................................................65 

General Maths ............................................................................................................................66 

Further Maths ...............................................................................................................................67 

Maths Methods ...........................................................................................................................68 

Specialist Maths ..........................................................................................................................70 

 

 

 

 

Foundation Maths Units 1—2 https://www.vcaa.vic.edu.au/Documents/vce/

mathematics/2016MathematicsSD.pdf  

General Maths Units 1—2  https://www.vcaa.vic.edu.au/Documents/vce/

mathematics/2016MathematicsSD.pdf  

Further Maths Units 3 –4  https://www.vcaa.vic.edu.au/Documents/vce/

mathematics/2016MathematicsSD.pdf  

Maths Methods Units 1—4 https://www.vcaa.vic.edu.au/Documents/vce/

mathematics/2016MathematicsSD.pdf  

Specialist Maths Units 3—4 https://www.vcaa.vic.edu.au/Documents/vce/

mathematics/2016MathematicsSD.pdf  

https://www.vcaa.vic.edu.au/Documents/vce/mathematics/2016MathematicsSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/mathematics/2016MathematicsSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/mathematics/2016MathematicsSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/mathematics/2016MathematicsSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/mathematics/2016MathematicsSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/mathematics/2016MathematicsSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/mathematics/2016MathematicsSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/mathematics/2016MathematicsSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/mathematics/2016MathematicsSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/mathematics/2016MathematicsSD.pdf


Respect  Achievement  Innovation  Diversity                 57 

 

Mathematics 
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FOUNDATION MATHS 

Curriculum Area:  Mathematics 

Units 1 & 2 
Foundation Mathematics provides for the continuing mathematical development of stu-

dents entering VCE and who do not necessarily intend to undertake Unit 3 and 4 studies in 

VCE Mathematics in the following year. This course is designed to complement General 

Mathematics and Mathematical Methods. Students completing this course would need to 

undertake additional targeted mathematical study in order to attempt Further Mathematics 

Units 3 and 4.  

In Foundation Mathematics there is a strong emphasis on the use of mathematics in practi-

cal contexts encountered in everyday life in the community, at work and at study. The areas 

of study for Units 1 and 2 of Foundation Mathematics are ‘Space, shape and design’, 

‘Patterns and number’, ‘Data’ and ‘Measurement’. All four areas of study are to be com-

pleted over the two units. The content should be developed using contexts present in stu-

dents’ other studies, work and personal or other familiar situations. In undertaking these units, 

students are expected to be able to apply techniques, routines and processes involving ra-

tional and real arithmetic, sets, lists and tables, diagrams and geometric constructions, 

equations and graphs with and without the use of technology. They should have facility with 

relevant mental and by-hand approaches to estimation and computation. The use of nu-

merical, graphical, geometric, symbolic and statistical functionality of technology for teach-

ing and learning mathematics, for working mathematically, and in related assessment, is to 

be incorporated throughout each unit as applicable.  

Area of Study 

• Space, shape and design  

• Patterns and number  

• Data  

• Measurement   

Assessment 
Demonstration of achievement is based on the student’s performance on a selection of the 

following assessment tasks:  

• investigations and projects; for example, a report on an application of mathematics 

such as costing of a birthday party, budgeting for a holiday, a survey of types of televi-

sion programs or design of a car park  

• assignments, summary or review notes of mathematics that students have encountered 

in their work or study; for example, a written or a multimedia or an oral presentation of 

wages calculations, materials estimation for a task, personal budgeting   

Who do I contact about this? 

Mr Aaron Freeman 
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GENERAL MATHS 

Curriculum Area:  Mathematics 

Units 1 & 2 
General Mathematics provides for different combinations of student interests and prepara-

tion for study of VCE Mathematics at the Unit 3 and 4 level. The areas of study for General 

Mathematics Unit 1 and Unit 2 are ‘Algebra and structure’, ‘Arithmetic and number’, 

‘Discrete mathematics’, ‘Graphs of linear and non-linear relations’ and ‘Statistics’.  

For Units 1 and 2, to suit the range of students entering the study, content must be selected 

from the six areas of study using the following rules:  

• for each unit, content covers four or more topics in their entirety, selected from at least 

three different areas of study  

• courses intended as preparation for study at the Units 3 and 4 level should include a 

selection of topics from areas of study that provide a suitable background for these 

studies  

• content covered from an area of study provides a clear progression in knowledge and 

skills from Unit 1 to Unit 2.  

In undertaking these units, students are expected to be able to apply techniques, routines 

and processes involving rational and real arithmetic, sets, lists and tables, diagrams and geo-

metric constructions, algebraic manipulation, equations and graphs with and without the 

use of technology. They should have facility with relevant mental and by-hand approaches 

to estimation and computation. The use of numerical, graphical, geometric, symbolic, finan-

cial and statistical functionality of technology for teaching and learning mathematics, for 

working mathematically, and in related assessment, is to be incorporated throughout each 

unit as applicable.  

Area of Study 

• Algebra and structure  

• Arithmetic and number  

• Discrete mathematics  

• Graphs of linear and non-linear relations  

• Statistics  

Assessment 
• assignments , tests, summary or review notes, modelling tasks, problem-solving tasks 

and mathematical investigations.  

Who do I contact about this? 

Mr Aaron Freeman 
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FURTHER MATHS 

Curriculum Area:  Mathematics 

Units 3 & 4 
Further Mathematics consists of two areas of study, a compulsory Core area of study to be 

completed in Unit 3 and an Applications area of study to be completed in Unit 4. The Core 

comprises ‘Data analysis’ and ‘Recursion and financial modelling’. The Applications compris-

es two modules to be completed in their entirety, from a selection of four possible modules: 

‘Matrices’, ‘Networks and decision mathematics’, ‘Geometry and measurement’ and 

‘Graphs and relations’. 

‘Data analysis’ comprises 40 per cent of the content to be covered, ‘Recursion and financial 

modelling’ comprises 20 per cent of the content to be covered, and each selected module 

comprises 20 per cent of the content to be covered. Assumed knowledge and skills for the 

Core are contained in the General Mathematics Units 1 & 2 topics: ‘Computation and prac-

tical arithmetic’, ‘Investigating and comparing data distributions’, ‘Investigating relationships 

between two numerical variables’, ‘Linear graphs and modelling’, ‘Linear relations and 

equations’, and ‘Number patterns and recursion’. For each module there are related topics 

in General Mathematics Units 1 & 2.  

In undertaking these units, students are expected to be able to apply techniques, routines 

and processes involving rational and real arithmetic, sets, lists and tables, diagrams and geo-

metric constructions, algebraic manipulation, equations, and graphs. They should have a 

facility with relevant mental and by-hand approaches to estimation and computation. 

Area of Study 

• Data analysis  

• Recursion and financial modelling  

• AND TWO additional modules  

Assessment 
A combination of: 

• Problem—solving/modelling tasks 

• Application tasks 

Who do I contact about this? 

Mr Aaron Freeman 
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MATHS METHODS 

Curriculum Area:  Mathematics 

Unit 1 
In undertaking this unit, students are expected to be able to apply techniques, routines and 

processes involving rational and real arithmetic, sets, lists and tables, diagrams and geomet-

ric constructions, algebraic manipulation, equations, graphs and differentiation with and 

without the use of technology. They should have facility with relevant mental and by-hand 

approaches to estimation and computation. The use of numerical, graphical, geometric, 

symbolic and statistical functionality of technology for teaching and learning mathematics, 

for working mathematically, and in related assessment, is to be incorporated throughout the 

unit as applicable. The focus of Unit 1 is the study of simple algebraic functions, and the are-

as of study are ‘Functions and graphs’, ‘Algebra’, ‘Calculus’ and ‘Probability and Statistics’. 

Unit 2 
In undertaking this unit, students are expected to be able to apply techniques, routines and 

processes involving rational and real arithmetic, sets, lists and tables, diagrams and geomet-

ric constructions, algebraic manipulation, equations, graphs, differentiation and anti-

differentiation with and without the use of technology. They should have facility with relevant 

mental and by-hand approaches to estimation and computation. The use of numerical, 

graphical, geometric, symbolic and statistical functionality of technology for teaching and 

learning mathematics, for working mathematically, and in related assessment, is to be incor-

porated throughout the unit as applicable. In Unit 2 students focus on the study of simple 

transcendental functions and the calculus of simple algebraic functions. The areas of study 

are ‘Functions and graphs’, ‘Algebra’, ‘Calculus’, and ‘Probability and Statistics’. 

Area of Study 

• Functions and graphs  

• Algebra  

• Calculus  

• Probability and statistics  

• Functions and graphs  

• Algebra  

• Calculus  

• Probability and statistics  

Assessment 
Assessment will be based on a variety of tasks: 

• assignments , tests, summary or review notes, modelling tasks, problem-solving tasks 

and mathematical investigations.  

Who do I contact about this? 

Mr Aaron Freeman 
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MATHS METHODS 

Curriculum Area:  Mathematics 

Units 3 & 4 
Mathematical Methods Units 3 & 4 are completely prescribed and extend the introductory 

study of simple elementary functions of a single real variable, to include combinations of 

these functions, algebra, calculus, probability and statistics, and their applications in a varie-

ty of practical and theoretical contexts. 

 

Units 3 & 4 consist of the areas of study ‘Functions and graphs’, ‘Calculus’, ‘Algebra’ and 

‘Probability and Statistics’, which must be covered in progression from Unit 3 to Unit 4, with an 

appropriate selection of content for each of Unit 3 and Unit 4. Assumed knowledge and skills 

for Mathematical Methods Units 3 & 4 are contained in Mathematical Methods Units 1 & 2, 

and will be drawn on, as applicable, in the development of related content from the areas 

of study, and key knowledge and skills for the outcomes of Mathematical Methods Units 3 & 

4.  

 

For Unit 3 a selection of content would typically include the areas of study ‘Functions and 

graphs’ and ‘Algebra’, and applications of derivatives and differentiation, and identifying 

and analysing key features of the functions and their graphs from the ‘Calculus’ area of 

study.  

 

For Unit 4, this selection would typically consist of remaining content from the areas of study: 

‘Functions and graphs’, ‘Calculus’ and ‘Algebra’, and the study of random variables and 

discrete and continuous probability distributions and the distribution of sample proportions. 

For Unit 4, the content from the ‘Calculus’ area of study would be likely to include the treat-

ment of anti-differentiation and integration. 

Area of Study 

• Functions and graphs  

• Algebra  

• Calculus  

• Probability and statistics   

Assessment 
A combination of: 

• Problem—solving/modelling tasks 

• Application tasks 

Who do I contact about this? 

Mr Aaron Freeman 



Respect  Achievement  Innovation  Diversity                 63 

 

 

SPECIALIST MATHS 

Curriculum Area:  Mathematics 

Units 3 & 4 
Specialist Mathematics Units 3 & 4 consist of the areas of study: ‘Functions and graphs’, 

‘Algebra’, ‘Calculus’, ‘Vectors’, ‘Mechanics’ and ‘Probability and statistics’. The develop-

ment of course content should highlight mathematical structure, reasoning and applications 

across a range of modelling contexts with an appropriate selection of content for each of 

Unit 3 and Unit 4. The selection of content for Unit 3 and Unit 4 should be constructed so that 

there is a balanced and progressive development of knowledge and skills with connections 

among the areas of study being developed as appropriate across Unit 3 and Unit 4. 

 

Specialist Mathematics Units 3 & 4 assumes familiarity with the key knowledge and skills from 

Mathematical Methods Units 1 & 2, the key knowledge and skills from Specialist Mathematics 

Units 1 & 2 topics ‘Number systems and recursion’ and ‘Geometry in the plane and proof’, 

and concurrent or previous study of Mathematical Methods Units 3 & 4. Together these cov-

er the assumed knowledge and skills for Specialist Mathematics, which are drawn on as ap-

plicable in the development of content from the areas of study and key knowledge and 

skills for the outcomes.  

 

In Unit 3 a study of Specialist Mathematics would typically include content from ‘Functions 

and graphs’ and a selection of material from the ‘Algebra’, ‘Calculus’ and ‘Vectors’ areas 

of study.  

 

In Unit 4 this selection would typically consist of the remaining content from the ‘Algebra’, 

‘Calculus’, and ‘Vectors’ areas of study and the content from the ‘Mechanics’ and 

‘Probability and statistics’ areas of study. 

Area of Study 

• Functions and graphs   

• Algebra  

• Calculus  

• Vectors  

• Mechanics  

• Probability and statistics  

Assessment 
A combination of: 

• Problem—solving/modelling tasks 

• Application tasks 

Who do I contact about this? 

Mr Aaron Freeman 
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Science 
 

The following subjects are those offered by the Science faculty in 2022 at Gisborne             

Secondary College.  

 

Biology ............................................................................................................................................... 72 

Chemistry ........................................................................................................................................... 74 

Environmental Studies ..................................................................................................................... 76 

Physics ................................................................................................................................................ 78 

Psychology ........................................................................................................................................ 80 

 

 

 

 

 

Biology Units 1— 4 Pages - Biology (vcaa.vic.edu.au)  

Chemistry Units 1—4 VCE Chemistry Study Design (vcaa.vic.edu.au)  

Environmental Science Units 

1—4 

Pages - Environmental Science (vcaa.vic.edu.au)  

Physics Units 1—4 VCE Physics Study Design (vcaa.vic.edu.au)  

Psychology Units 1—4  VCE Psychology Study Design (vcaa.vic.edu.au)  

https://www.vcaa.vic.edu.au/curriculum/vce/vce-study-designs/biology/Pages/Index.aspx
https://www.vcaa.vic.edu.au/Documents/vce/chemistry/2016ChemistrySD.pdf
https://www.vcaa.vic.edu.au/curriculum/vce/vce-study-designs/environmentalscience/Pages/Index.aspx
https://www.vcaa.vic.edu.au/Documents/vce/physics/2016PhysicsSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/psychology/2016PsychologySD.pdf
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BIOLOGY 

Curriculum Area:  Science 

Unit 1 

In this unit students examine the cell as the structural and functional unit of life, from the single celled to 

the multicellular organism, including the requirements for sustaining cellular processes. Students focus on 

cell growth, replacement and death and the role of stem cells in differentiation, specialisation and re-

newal of cells. They explore how systems function through cell specialisation in vascular plants and ani-

mals, and consider the role homeostatic mechanisms play in maintaining an animal’s internal environ-

ment. A student-adapted or student-designed scientific investigation is undertaken in Area of Study 3. 

The investigation involves the generation of primary data and is related to the function and/or the regu-

lation of cells or systems.  

Unit 2 

In this unit students explore reproduction and the transmission of biological information from generation 

to generation and the impact this has on species diversity. They apply their understanding of chromo-

somes to explain the process of meiosis. Students consider how the relationship between genes, and the 

environment and epigenetic factors influence phenotypic expression. They explain the inheritance of 

characteristics, analyse patterns of inheritance, interpret pedigree charts and predict outcomes of ge-

netic crosses.  Students analyse the advantages and disadvantages of asexual and sexual reproductive 

strategies. They study structural, physiological and behavioural adaptations that enhance an organism’s 

survival. Students explore interdependences between species, focusing on how keystone species and 

top predators structure and maintain a population. They also consider the contributions of Aboriginal 

and Torres Strait Islander knowledge and perspectives in understanding the survival of organisms in Aus-

tralian ecosystems. A student-directed research investigation into a contemporary ethical issue is to be 

undertaken in Area of Study 3. The investigation relates to the application of genetic knowledge, repro-

ductive science, inheritance or adaptations and interdependencies beneficial for survival.  

Area of Study 

• How do cells function? 

• How do plant and animal systems func-

tion? 

• How do scientific investigations develop 

understanding of how organisms regu-

late their functions? 

• How is inheritance explained? 

• How do inherited adaptations impact on 

diversity? 

• How do humans use science to explore 

and communicate contemporary bioethi-

cal issues?  

Assessment 
Suitable tasks for assessment may be selected from the following:  

• a data analysis of generated primary and/or collated secondary data 

• reflective annotations of a logbook of practical activities 

• media analysis of two or more media sources 

• problem-solving involving biological concepts and/or skills 

• a report of a laboratory or fieldwork activity including the generation of primary data 

• a scientific poster. 

Who do I contact about this? 

Ms Marnie Sparrow 
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BIOLOGY 

Curriculum Area:  Science 

Unit 3 
In this unit students investigate the workings of the cell. They analyse the structure and function of 

nucleic acids as information molecules and examine the biological consequences of manipulat-

ing the DNA molecule and applying biotechnologies. 

Students explore the structure, regulation and rate of biochemical pathways, with reference to 

photosynthesis and cellular respiration. They explore how the application of biotechnologies to 

biochemical pathways could lead to improvements in agricultural practices. 

Students apply their knowledge of cellular processes through investigation of a selected case 

study, data analysis and/or a bioethical issue.  

Unit 4 
In this unit students consider the continual change and challenges to which life on Earth has 

been, and continues to be, subjected to. They study the human immune system and the interac-

tions between its components to provide immunity to a specific pathogen. Students consider 

how the application of biological knowledge can be used to respond to bioethical issues and 

challenges related to disease. Students consider how evolutionary biology is based on the accu-

mulation of evidence over time. They investigate the impact of various change events on a pop-

ulation’s gene pool and the biological consequences of changes in allele frequencies. Using evi-

dence, students examine the evidence for relatedness between species and change in life forms 

over time. Students examine the evidence for structural trends in the human fossil record. Stu-

dents demonstrate and apply their knowledge of how life changes and responds to challenges 

through investigation of a selected case study, data analysis and/or bioethical issue. The appli-

cation of ethical understanding in VCE Biology involves the consideration of approaches to bio-

ethics and ethical concepts.  A student-designed scientific investigation involving the generation 

of primary data related to cellular processes and/or how life changes and responds to challeng-

es is undertaken in either Unit 3 or Unit 4, or across both Units 3 and 4, and is assessed in Unit 4, 

Outcome 3.  

Area of Study 

• What is the role of nucleic acids and 

proteins in maintaining life? 

• How are biochemical pathways regu-

lated? 

• How do organisms respond to pathogens? 

• How are species related over-time 

• How is scientific inquiry used to investigate 

cellular processes and/or biological change? 

Assessment 
For each outcome, one task selected from:  

• analysis and evaluation of a selected biological case study 

• analysis and evaluation of generated primary and/or collated secondary data 

• comparison and evaluation of biological concepts, methodologies and methods, and find-

ings from three student practical activities 

• analysis and evaluation of a contemporary bioethical issue. 

Who do I contact about this? 

Ms Marnie Sparrow 
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CHEMISTRY 

Curriculum Area:  Science 

Unit 1 
Students investigate the chemical properties of a range of materials from metals and salts to 

polymers and nanomaterials. Using their knowledge of elements and atomic structure stu-

dents explore and explain the relationships between properties, structure and bonding forc-

es.  

 

Students examine the modification of metals, assess the factors that affect the formation of 

ionic crystals and investigate a range of non-metallic substances. Students are introduced to 

quantitative concepts in chemistry including the mole concept. They apply their knowledge 

to determine the relative masses of elements and the composition of substances.  

 

A research investigation is undertaken in Area of Study 3 related to one of ten options that 

draw upon and extend the content from Area of Study 1 and / or Area of Study 2. 

Unit 2 
Students explore the physical and chemical properties of water, the reactions that occur in water 

and various methods of water analysis. They explore the relationship between bonding forces and 

the physical and chemical properties of water. In this context students investigate solubility, concen-

tration, pH and reactions in water.  

 

Students are introduced to stoichiometry and to analytical techniques and instrumental procedures. 

Students explore the solvent properties of water in a variety of contexts and analyse selected issues 

associated with substances dissolved in water.  

 

A practical investigation into an aspect of water quality is undertaken in Area of Study 3. The investi-

gation draws on content from Area of Study 1 and / or Area of Study 2. 

Area of Study 

• How can knowledge of elements explain the 

properties of matter?  

• How can the versatility of non-metals be ex-

plained?  

• Research investigation  

• How do substances interact with water?  

• How are substances in water measured 

and analysed?  

• Practical investigation  

Assessment 
Suitable tasks for assessment may be selected from the following:  

• a report of a practical activity or investigation  

• a modelling activity  

• a reflective learning journal/blog related to selected activities or in response to an issue  

• a test comprising multiple choice and/or short answer and/or extended response. For Out-

come 3 • a report of an independent investigation of a topic selected from Area of Study 1 

and/or Area of Study 2, using an appropriate format, for example digital presentation, oral 

communication or written report.  

Who do I contact about this? 

Ms Tracey Eagle 
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CHEMISTRY 

Curriculum Area:  Science 

Unit 3 
Students explore energy options and the chemical production of materials with reference to effi-

ciencies, renewability and the minimisation of their impact on the environment. Students compare 

and evaluate different chemical energy resources, including fossil fuels, biofuels, galvanic cells and 

fuel cells. They investigate the combustion of fuels, including the energy transformations involved, 

the use of stoichiometry to calculate the amounts of reactants and products involved in the reac-

tions, and calculations of the amounts of energy released and their representations. Students con-

sider the purpose, design and operating principles of galvanic cells, fuel cells and electrolytic cells. 

In this context they use the electrochemical series to predict and write half and overall redox equa-

tions, and apply Faraday’s laws to calculate quantities in electrolytic reactions. Students analyse 

manufacturing processes with reference to factors that influence their reaction rates and extent. 

They investigate and apply the equilibrium law and Le Chatelier’s principle to different reaction sys-

tems, including to predict and explain the conditions that will improve the efficiency and percent-

age yield of chemical processes. They use the language and conventions of chemistry including 

symbols, units, chemical formulas and equations to represent and explain observations and data 

collected from experiments, and to discuss chemical phenomena. 

A student practical investigation related to energy and / or food is undertaken either in Unit 3 or Unit 

4, or across both Units 3 & 4, and is assessed in Unit 4, Outcome 3. 

Unit 4 
Students investigate the structural features, bonding, typical reactions and uses of the major families 

of organic compounds including those found in food. 

Students study the ways in which organic structures are represented and named. They process data 

from instrumental analyses of organic compounds to confirm or deduce organic structures, and per-

form volumetric analyses to determine the concentrations of organic chemicals in mixtures. Students 

investigate key food molecules through an exploration of their chemical structures, the hydrolytic 

reactions in which they are broken down and the condensation reactions in which they are rebuilt 

to form new molecules. In this context the role of enzymes and coenzymes in facilitating chemical 

reactions is explored. Students use calorimetry as an investigative tool to determine the energy re-

leased in the combustion of 

foods. 

Area of Study 

• What are the options for energy production?  

• How can the yield of a chemical product be 

optimised?  

• How can the diversity of carbon com-

pounds be explained and categorised?  

• What is the chemistry of food?  

• Practical/research investigation  

Assessment 
Suitable tasks for assessment may be selected from the following:  

• A report on a laboratory investigation.  

• Analysis of primary and second hand data. 

• annotations of at least two practical activities from a practical logbook.  

Who do I contact about this? 

Ms Tracey Eagle 
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ENVIRONMENTAL SCIENCE 

Curriculum Area:  Science 

Unit 1 

In this unit students examine the processes and interactions occurring within and between Earth’s four 

interrelated systems – the atmosphere, biosphere, hydrosphere and lithosphere. They focus on how 

ecosystem functioning can influence many local, regional and global environmental conditions such as 

plant productivity, soil fertility, water quality and air quality. Students explore how changes that have 

taken place throughout geological and recent history are fundamental to predicting the likely impact 

of future changes. They consider a variety of influencing factors in achieving a solutions-focused ap-

proach to responsible management of challenges related to natural and human-induced environmen-

tal change. A student-adapted or student-designed scientific investigation is undertaken in Area of 

Study 3. The investigation involves the generation of primary data and is related to ecosystem compo-

nents, monitoring and/or change.  

Unit 2 

Students explore how sustainable food and water systems can meet the demands of current and future 

populations of Earth’s species, including humans. The learn that both natural and human activities can 

generate pollution that can cause adverse effects across Earth’s four interrelated systems and conse-

quently affect food and water security. Students consider pollution as well as food and water security 

as complex and systemic environmental challenges facing current and future generations. They exam-

ine the characteristics, impacts, assessment and management of a range of pollutants that are emitted 

or discharged into Earth’s air, soil, water and biological systems, and explore factors that limit and ena-

ble the sustainable supply of adequate and affordable food and water. A student-directed investiga-

tion is to be undertaken in Area of Study 3. The investigation explores how science can be applied to 

address Earth’s capacity to sustain life in the context of the management of a selected pollutant and/

or the maintenance of food and/or water security.  

Area of Study 

• How are Earth’s systems organized and connect-

ed? 

• How do Earth’s systems change over time? 

• How do scientific investigations develop under-

standing of how Earth’s systems support life? 

• How can we manage pollution to sustain 

Earth’s systems? 

• How can we manage food and water securi-

ty to sustain Earth’s systems? 

• How do scientific endeavors contribute to 

minimizing human impacts on Earth’s sys-

tems? 

Assessment 
Suitable tasks for assessment may be selected from the following:  

• a laboratory or fieldwork activity involving  presented as a report or scientific poster 

• an investigation or literature review involving the collation of secondary data 

• reflective annotations from a logbook of practical activities  

• analysis of data/results including generation of appropriate graphical representations  

• a response to an issue or media article  

• a graphic organiser 

Who do I contact about this? 

Ms Marnie Sparrow 
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ENVIRONMENTAL SCIENCE 

Curriculum Area:  Science 

Unit 3 

In this unit students focus on environmental management through the application of sustaina-

bility principles. They explore the value of the biosphere to all living things by examining the 

concept of biodiversity and the ecosystem services important for human health and well-

being. They analyse the processes that threaten biodiversity and evaluate biodiversity man-

agement strategies for a selected threatened endemic animal or plant species. Students use 

a selected environmental science case study with reference to sustainability principles and 

environmental management strategies to explore management from an Earth systems per-

spective, including impacts on the atmosphere, biosphere, hydrosphere and lithosphere.  

Unit 4 

In this unit students explore different factors that contribute to the variability of Earth’s climate 

and that can affect living things, human society and the environment at local, regional and 

global scales. Students compare sources, availability, reliability and efficiencies of renewable 

and non-renewable energy resources in order to evaluate the suitability and consequences of 

their use in terms of upholding sustainability principles. They analyse various factors that are in-

volved in responsible environmental decision-making and consider how science can be used 

to inform the management of climate change and the impacts of energy production and 

use. Students develop skills in data interpretation, extrapolation and interpolation and test pre-

dictions. They recognise the limitations of contradictory, provisional and incomplete data de-

rived from observations and models. They explore relationships and patterns in data, and 

make judgments about accuracy and validity of evidence.  

A student-designed scientific investigation involving the generation of primary data related to 

biodiversity, environmental management, climate change and/or energy use is undertaken in 

either Unit 3 or Unit 4, or across both Units 3 and 4, and is assessed in Unit 4, Outcome 3.  

Area of Study 

• Why is maintaining biodiversity worth a sus-

tained effort? 

• When is development sustainable? 

• How can we respond to climate change? 

• What might be a more sustainable mix of ener-

gy sources? 

• How is scientific inquiry used to investigate 

contemporary environmental challenges? 

Assessment 
Suitable tasks for assessment may be selected from the following:  

• Presentation of recommendations using evidence-based decision-making, including 

analysis and evaluation of primary data 

• Designed or practical response to a real or theoretical environmental issue or challenge 

• Analysis and evaluation of a case study 

• Response to an environmental scenario, case study, issue or challenge. 

• Scientific Poster 

Who do I contact about this? 

Ms Marnie Sparrow 
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PHYSICS 

Curriculum Area:  Science 

Unit 1 
Students explore how physics explains phenomena, at various scales, which are not always 

visible to the unaided human eye. They examine some of the fundamental ideas and mod-

els used by physicists in an attempt to understand and explain the world. Students consider 

thermal concepts, probe common analogies used to explain electricity, consider the origins 

and formation of matter, and use thermodynamic principles. Students examine the motion 

of electrons and explain how it can be manipulated and utilised. They explore current scien-

tifically accepted theories that explain how matter and energy have changed since the ori-

gins of the Universe. 

Unit 2 
Students investigate a variety of phenomena by making their own observations and gener-

ating questions, which in turn lead to experiments. Students make direct observations of 

physics phenomena and examine the ways in which phenomena that may not be directly 

observable. They investigate the ways in which forces are involved both in moving objects 

and in keeping objects stationary. Students choose one of twelve options related to astrobi-

ology, astrophysics, bioelectricity, biomechanics, electronics, flight, medical physics, nuclear 

energy, nuclear physics, optics, sound and sports science. 

Area of Study 

• How can thermal effects be explained?  

• How do electric circuits work?  

• What is matter and how is it formed?  

• How can motion be described and 

explained?  

• Options  to be selected by teacher 

• Practical investigation  

Assessment 
Suitable tasks for assessment may be selected from the following:  

• an annotated folio of practical activities  

• data analysis  

• design, building, testing and evaluation of a device  

• an explanation of the operation of a device  

• a modelling activity  

• a media response  

• a summary report of selected practical investigations  

• a reflective learning journal/blog related to selected activities or in response to an issue  

Who do I contact about this? 

Ms Tracey Eagle 
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PHYSICS 

Curriculum Area:  Science 

Unit 3 
Students explore the importance of energy in explaining and describing the physical world. 

Students consider the field model as a construct that has enabled an understanding of why 

objects move when they are not apparently in contact with other objects. They explore the 

interactions, effects and applications of gravitational, electric and magnetic fields. Students 

use Newton’s laws to investigate motion in one and two dimensions, and are introduced to 

Einstein’s theories to explain the motion of very fast objects. They consider how developing 

technologies can challenge existing explanations of the physical world. 

Students design and undertake investigations involving at least two continuous independent 

variables. A student-designed practical investigation related to waves, fields or motion is un-

dertaken and presented in a scientific poster format. 

Unit 4 
Students explore the use of wave and particle theories to model the properties of light and 

matter. They examine how the concept of the wave is used to explain the nature of light 

and explore its limitations in describing light behaviour. Students further investigate light by 

using a particle model to explain its behaviour. Students learn to think beyond the concepts 

experienced in everyday life to study the physical world from a new perspective. Students 

design and undertake investigations involving at least two continuous independent varia-

bles. 

Area of Study 

• How do things move without contact?  

• How are fields used to move electrical 

energy?  

• How fast can things go?  

• How can waves explain the behav-

iour of light?  

• How are light and matter similar?  

• Practical investigation  

Assessment 
At least one task selected from:  

• annotations of at least two practical activities from a practical logbook  

• a report of a student investigation  

• a report of a physics phenomenon  

• data analysis  

• media analysis/response  

• design, building, testing and evaluation of a device  

• an explanation of the operation of a device  

• a proposed solution to a scientific or technological problem  

• a response to structured questions  

• a test (short answer and extended response)  

Who do I contact about this? 

Ms Tracey Eagle 
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PSYCHOLOGY 

Curriculum Area:  Science 

Unit 1 
Students investigate the structure and functioning of the human brain and the role it plays 

in the overall functioning of the human nervous system. Students explore brain plasticity 

and the influence that brain damage may have on a person’s psychological functioning. 

They examine the contribution that classical and contemporary studies have made to an 

understanding of the human brain and its functions, and to the development of different 

psychological models and theories used to predict and explain the development of 

thoughts, feelings and behaviours. A student-directed research investigation related to 

brain function and / or development is undertaken in this unit. 

Unit 2 
A person’s thoughts, feelings and behaviours are influenced by a variety of biological, psy-

chological and social factors. In this unit students investigate how perception of stimuli en-

ables a person to interact with the world around them and how their perception of stimuli 

can be distorted, including taste and vision. Students explore a variety of factors and con-

texts that can influence the behaviour of an individual and groups.  A student practical 

investigation related to internal and external influences on behaviour is undertaken in this 

unit. 

Area of Study 

• How does the brain function?  

• What influences psychological devel-

opment?  

• Student-directed research investigation  

• What influences a person’s perception 

of the world?  

• How are people influenced to behave 

in particular ways?  

• Student-directed practical investigation  

Assessment 
Suitable tasks for assessment may be selected from the following:  

• a report of a practical activity involving the collection of primary data  

• a research investigation involving the collection of secondary data  

• a brain structure modelling activity  

• a logbook of practical activities  

• analysis of data/results including generalisations/conclusions  

• media analysis/response  

• problem solving involving psychological concepts, skills and/or issues  

• a test comprising multiple choice and/or short answer and/or extended response  

Who do I contact about this? 

Ms Marnie Sparrow 
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PSYCHOLOGY 

Curriculum Area:  Science 

Unit 3 
The nervous system influences behaviour and the way people experience the world. In this 

unit students examine the functioning of the nervous system to explain how it enables a per-

son to interact with the world around them. They explore how stress may affect a person’s 

psychological functioning and consider the causes and management of stress. Students in-

vestigate how mechanisms of memory and learning lead to the acquisition of knowledge, 

the development of new capacities and changed behaviours. They consider the limitations 

and fallibility of memory and how memory can be improved. A student practical investiga-

tion related to mental processes and psychological functioning is undertaken in either Unit 3 

or Unit 4, or across both Units 3 & 4. 

Unit 4 
Students examine the nature of consciousness and how changes in levels of consciousness 

can affect mental processes and behaviour. They consider the role of sleep and the impact 

that sleep disturbances may have on a person’s functioning. Students explore the concept 

of a mental health continuum and apply a biopsychosocial approach, as a scientific model, 

to analyse mental health and disorder. They use specific phobia to illustrate how the devel-

opment and management of a mental disorder can be considered as an interaction be-

tween biological, psychological and social factors. A student practical investigation related 

to mental processes and psychological functioning is undertaken in either Unit 3 or Unit 4. 

Area of Study 

• How does the nervous system enable 

psychological functioning?  

• How do people learn and remember?  

• How do levels of consciousness affect 

mental processes and behaviour?  

• What influences mental wellbeing?  

• Practical investigation  

Assessment 
Suitable tasks for assessment may be selected from the following:  

• annotations of at least two practical activities from a practical logbook  

• evaluation of research  

• a report of a student investigation  

• an analysis of data including generalisations and conclusions  

• a visual presentation  

• media analysis/response  

• a response to a set of structured questions  

• a reflective blog/learning journal related to selected activities or in response to an issue  

• a test  

Who do I contact about this? 

Ms Marnie Sparrow 
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Technology 
 

The following subjects are those offered by the Technology faculty in 2022 at Gisborne      

Secondary College.  

 

Applied Computing ...................................................................................................................83 

Software Development ..............................................................................................................84 

Data Analytics .............................................................................................................................85 

Food Studies ................................................................................................................................86 

Product, Design & Technology: Wood ....................................................................................88 

Product, Design & Technology: Textiles ...................................................................................90 

Systems Engineering ...................................................................................................................91 

 

 

 

 

 

 

Applied Computing Units 1—2 https://www.vcaa.vic.edu.au/curriculum/vce/vce-study-

designs/computing/Pages/index.aspx  

Food Studies Units 1—4 https://www.vcaa.vic.edu.au/Documents/vce/foodstudies/

FoodStudiesSD_2017.pdf  

Product, Design & Technology: 

Wood Units 1—4 

https://www.vcaa.vic.edu.au/Documents/vce/productdesign-

and-technology/ProductDesignTechnology_SD_2018.pdf  

Product, Design & Technology: 

Textiles Units 1—2 

https://www.vcaa.vic.edu.au/Documents/vce/productdesign-

and-technology/ProductDesignTechnology_SD_2018.pdf  

Systems Engineering Units 1—4 https://www.vcaa.vic.edu.au/Documents/vce/

systemeng/2019SystemsEngineeringSD.pdf  

https://www.vcaa.vic.edu.au/curriculum/vce/vce-study-designs/computing/Pages/index.aspx
https://www.vcaa.vic.edu.au/curriculum/vce/vce-study-designs/computing/Pages/index.aspx
https://www.vcaa.vic.edu.au/Documents/vce/foodstudies/FoodStudiesSD_2017.pdf
https://www.vcaa.vic.edu.au/Documents/vce/foodstudies/FoodStudiesSD_2017.pdf
https://www.vcaa.vic.edu.au/Documents/vce/productdesign-and-technology/ProductDesignTechnology_SD_2018.pdf
https://www.vcaa.vic.edu.au/Documents/vce/productdesign-and-technology/ProductDesignTechnology_SD_2018.pdf
https://www.vcaa.vic.edu.au/Documents/vce/productdesign-and-technology/ProductDesignTechnology_SD_2018.pdf
https://www.vcaa.vic.edu.au/Documents/vce/productdesign-and-technology/ProductDesignTechnology_SD_2018.pdf
https://www.vcaa.vic.edu.au/Documents/vce/systemeng/2019SystemsEngineeringSD.pdf
https://www.vcaa.vic.edu.au/Documents/vce/systemeng/2019SystemsEngineeringSD.pdf


Respect  Achievement  Innovation  Diversity                 76 

 

 

APPLIED COMPUTING 

Curriculum Area:  Technology 

Unit 1 
In this unit students are introduced to the stages of the problem-solving methodology. Stu-

dents focus on how data can be used within software tools such as databases and 

spreadsheets to create data visualisations, and the use of programming languages to de-

velop working software solutions. 

In Area of Study 1, as an introduction to data analytics, students respond to a teacher-

provided analysis of requirements and designs to identify and collect data in order to pre-

sent their findings as data visualisations. They present work that includes database, spread-

sheet and data visualisations solutions. In Area of Study 2 students select and use a pro-

gramming language to create a working software solution. Students prepare, document 

and monitor project plans and engage in all stages of the problem-solving methodology. 

Unit 2 
In this unit students focus on developing innovative solutions to needs or opportunities that 

they have identified, and propose strategies for reducing security risks to data and infor-

mation in a networked environment. 

In Area of Study 1 students work collaboratively and select a topic for further study to create 

an innovative solution in an area of interest. The innovative solution can be presented as a 

proof of concept, a prototype or a product. Students engage in all areas of the problem-

solving methodology. In Area of Study 2, as an introduction to cybersecurity, students investi-

gate networks and the threats, vulnerabilities and risks to data and information. They pro-

pose strategies to protect the data accessed using a network. 

Area of Study 

• Data analysis 

• Programming 

• Innovative solutions 

• Network security 

Assessment 
Suitable tasks for assessment in this unit may be selected from the following: 

• a folio of exercises or software solutions and a written report 

• a presentation (oral, multimedia, visual) to present findings or software solutions. 

Who do I contact about this? 

Ms. Kushum Rattan 
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FOOD STUDIES 

Curriculum Area:  Technology 

Unit 1 Food Origins 
This unit focuses on food from historical and cultural perspectives. Students investigate the 

origins and roles of food through time and across the world. In Area of Study 1 students ex-

plore how humanity has historically sourced its food, examining the general progression from 

hunter-gatherer to rural-based agriculture, to today’s urban living and global trade in food. 

Students consider the origins and significance of food through inquiry into particular food-

producing regions of the world. In Area of Study 2 students focus on Australia. They look at 

Australian indigenous food prior to European settlement and how food patterns have 

changed since, particularly through the influence of food production, processing and manu-

facturing industries and immigration. Students investigate cuisines that are part of Australia’s 

culinary identity today and reflect on the concept of an Australian cuisine. They consider the 

influence of technology and globalisation on food patterns. Throughout this unit students 

complete topical and contemporary practical tasks to enhance, demonstrate and share 

their learning with others.  

Unit 2 The Food Makers 
In this unit students investigate food systems in contemporary Australia. Area of Study 1 focus-

es on commercial food production industries, while Area of Study 2 looks at food production 

in small-scale domestic settings, as both a comparison and complement to commercial pro-

duction. Students gain insight into the significance of food industries to the Australian econo-

my and investigate the capacity of industry to provide safe, high-quality food that meets the 

needs of consumers.  

Students use practical skills and knowledge to produce foods and consider a range of evalu-

ation measures to compare their foods to commercial products. They consider the effective 

provision and preparation of food in the home, and analyse the benefits and challenges of 

developing and using practical food skills in daily life. In demonstrating their practical skills, 

students design new food products and adapt recipes to suit particular needs and circum-

stances. They consider the possible extension of their role as small-scale food producers by 

exploring potential entrepreneurial opportunities.  

Area of Study 

Unit 1 

• Food around the world  

• Food in Australia  

Unit 2 

• Food industries  

• Food in the home  

Assessment 
• A range of practical activities, with records that reflect on two of the practical activities 

that use ingredients found in earlier cultures. Records can include production plans and 

evaluations of products or analysis of dietary intake.  

• A short written report: media analysis, research inquiry, historical timeline, comparative 

food-testing analysis or product evaluation  

• An oral presentation  

• A practical demonstration  

• A video or podcast.  

Who do I contact about this? 

Ms Carol Borg / Ms Deborah Elliss 
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FOOD STUDIES 

Curriculum Area:  Technology 

Unit 3 
This unit investigates the many roles and everyday influences of food. Area of Study 1 explores the 

science of food: our physical need for it and how it nourishes and sometimes harms our bodies. Stu-

dents investigate the physiology of eating and appreciating food, and the microbiology of diges-

tion. They also investigate the functional properties of food and the changes that occur during food 

preparation and cooking. They analyse the scientific rationale behind the Australian Dietary Guide-

lines and the Australian Guide to Healthy Eating (see www.eatforhealth.gov.au) and develop their 

understanding of diverse nutrient requirements.  

Area of Study 2 focuses on influences on food choice: how communities, families and individuals 

change their eating patterns over time and how our food values and behaviours develop within 

social environments. Students inquire into the role of food in shaping and expressing identity and 

connectedness and the ways in which food information can be filtered and manipulated. They in-

vestigate behavioural principles that assist in the establishment of lifelong, healthy dietary patterns.  

Unit 4 
In this unit students examine debates about global and Australian food systems. Area of Study 1 fo-

cuses on environmental issues, ecology, ethics, farming practices, the development and applica-

tion of technologies, and the challenges of food security, food safety, food wastage, and the use 

and management of water and land. Students research a selected topic, seeking clarity on current 

situations and points of view, considering solutions and analysing work undertaken to solve problems 

and support sustainable futures.  

Area of Study 2 focuses on individual responses to food information and misinformation and the de-

velopment of food knowledge, skills and habits to empower consumers to make discerning food 

choices. Students consider how to assess information and draw evidence-based conclusions. They 

apply this methodology to navigate contemporary food fads, trends and diets. They practise and 

improve their food selection skills by interpreting food labels and analysing the marketing terms used 

on food packaging.  

Area of Study 

• The science of food  

• Food choice, health and wellbeing  

• Environment and ethics  

• Navigating food information  

Assessment 
The assessment tasks are:  

•  A range of practical activities and records‡ of two practical activities related to the func-

tional 

properties of components of food.  

• A short written report: media analysis, research inquiry, structured questions, case study 

analysis  

• An annotated visual report  

• A video or podcast.  

Who do I contact about this? 

Ms Carol Borg / Ms Deborah Elliss 
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PRODUCT, DESIGN & TECHNOLOGY: WOOD 

Curriculum Area:  Technology 

Unit 1 
This unit focuses on the analysis, modification and improvement of a product design with 

consideration of sustainability. Sustainable redevelopment refers to designers and makers 

ensuring products serve social, economic and environmental needs. Generating economic 

growth for design and manufacturing in Australia can begin with redeveloping existing prod-

ucts so they have positive social and minimal environmental impact. This unit examines 

claims of sustainable practices by designers.  

Students consider the sustainability of an existing product, such as the impact of sourcing 

materials, manufacture, distribution, use and likely disposal. They consider how a redevel-

oped product should attempt to solve a problem related to the original product. Where pos-

sible, materials and manufacturing processes used should be carefully selected to improve 

the overall sustainability of the redeveloped product.  

Unit 2 
In this unit students work in teams to design and develop an item in a product range or con-

tribute to the design, planning and production of a group product. They focus on factors in-

cluding end-user/s’ needs and wants; function, purpose and context for product design; 

aesthetics; materials and sustainability; and the impact of these factors on a design solution.  

Teamwork encourages communication between students and mirrors professional design 

practice where designers often work within a multi-disciplinary team to develop solutions to 

design problems. Students also use digital technologies to facilitate teams to work collabora-

tively online.  

In this unit students gain inspiration from an historical or a contemporary design movement or 

style and its defining factors such as ideological or technological change, philosophy or aes-

thetics.  

Area of Study 

• Sustainable redevelopment of a product  

• Producing and evaluating a redeveloped 

product 

• Designing within a team  

• Producing and evaluating within a 

team  

Assessment 
• A design folio that contains an analysis of a product’s sustainability, a design brief, eval-

uation criteria, research, visualisations and design options, working drawings, a sched-

uled production plan, and an evaluation report on the finished product  

• A finished product and records of production and modifications.  

• An oral presentation supported by notes and/or visual materials  

Who do I contact about this? 

Mr Darren McrRae 
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PRODUCT, DESIGN & TECHNOLOGY: WOOD 

Curriculum Area:  Technology 

Unit 3 
In this unit students are engaged in the design and development of a product that addresses a 

personal, local, or global problem (such as humanitarian issues), or that meets the needs and 

wants of a potential end-user/s. The product is developed through a design process and is influ-

enced by a range of factors including the purpose, function and context of the product; user-

centred design; innovation and creativity; design elements and principles; sustainability con-

cerns; economic limitations; legal responsibilities; material characteristics and properties; and 

technology.  

Design and product development and manufacture occur in a range of settings. An industrial 

setting provides a marked contrast to that of a one-off situation in a small cottage industry or a 

school setting. Although a product design process may vary in complexity or order, it is central 

to all of these situations regardless of the scale or context. This unit examines different settings 

and takes students through the product design process as they design for an end-user/s. Stu-

dents identify methods which could be used in a low-volume or mass/high-volume production 

setting to manufacture a similar product to their design.  

In the initial stage of the product design process a design brief is prepared, outlining the con-

text or situation around the design problem and describing the needs and requirements in the 

form of constraints or considerations.  

Unit 4 
In this unit students engage with an end-user/s to gain feedback throughout the process of 

production. Students make comparisons between similar products to help evaluate the suc-

cess of a product in relation to a range of product design factors. The environmental, eco-

nomic and social impact of products throughout their life cycle can be analysed and evalu-

ated with reference to the product design factors.  

Area of Study 

• Designing for end-user/s  

• Product development in industry  

• Designing for others  

• Product analysis and comparison  

• Product manufacture  

• Product evaluation  

Assessment 
• A structured, annotated design brief, evaluation criteria and an explanation of how the 

designer will research and develop design ideas from the design brief, with reference 

to product design factors.  

• Extended response  

• A short written report  

• An oral presentation accompanied by notes and/or visual materials.  

Who do I contact about this? 

Mr Darren Mcrae 
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PRODUCT, DESIGN & TECHNOLOGY: TEXTILES 

Curriculum Area:  Technology 

Unit 1 
This unit focuses on the analysis, modification and improvement of a product design with 

consideration of sustainability. Sustainable redevelopment refers to designers and makers 

ensuring products serve social, economic and environmental needs. Generating economic 

growth for design and manufacturing in Australia can begin with redeveloping existing prod-

ucts so they have positive social and minimal environmental impact. This unit examines 

claims of sustainable practices by designers.  

Students consider the sustainability of an existing product, such as the impact of sourcing 

materials, manufacture, distribution, use and likely disposal. They consider how a redevel-

oped product should attempt to solve a problem related to the original product.  

Unit 2 
In this unit students work in teams to design and develop an item in a product range. They 

focus on factors including end-user/s’ needs and wants; function, purpose and context for 

product design; aesthetics; materials and sustainability; and the impact of these factors on a 

design solution.  

Teamwork encourages communication between students and mirrors professional design 

practice where designers often work within a multi-disciplinary team to develop solutions to 

design problems. Students also use digital technologies to facilitate teams to work collabora-

tively online.  

In this unit students gain inspiration from an historical or a contemporary design movement or 

style and its defining factors such as ideological or technological change, philosophy or aes-

thetics.  

Area of Study 

• Sustainable redevelopment of a product  

• Producing and evaluating a redeveloped 

product 

• Designing within a team  

• Producing and evaluating within a 

team  

Assessment 
• a design folio that contains an analysis of a product’s sustainability, a design brief, eval-

uation criteria, research, visualisations and design options, working drawings, a sched-

uled production plan, and an evaluation report on the finished product  

• a finished product and records of production and modifications.  

• an oral presentation supported by notes and/or visual materials  

Who do I contact about this? 

Ms Glenda Anstey-Sprigg 



Respect  Achievement  Innovation  Diversity                 82 

 

 

SYSTEMS ENGINEERING 

Curriculum Area:  Technology 

Unit 1 
This unit focuses on engineering fundamentals as the basis of understanding concepts, prin-

ciples and components that operate in mechanical systems. The term ‘mechanical systems’ 

includes systems that utilise all forms of mechanical components and their linkages. While this 

unit contains the fundamental physics and theoretical understanding of mechanical systems 

and how they work, the focus is on the creation of a system. The creation process draws 

heavily upon design and innovation processes. Students create an operational system using 

the systems engineering process. The focus is on a mechanical system; however, it may in-

clude some electrotechnological components. All systems require some form of energy to 

function. Students research and quantify how systems use or convert the energy supplied to 

them. Students are introduced to mechanical engineering principles including mechanical 

subsystems and devices, their motions, elementary applied physics, and related mathemati-

cal calculations that can be applied to define and explain the physical characteristics of 

these systems.  

Unit 2 
In this unit students study fundamental electrotechnological engineering principles. The term 

‘electrotechnological’ encompasses systems that include electrical/electronic circuitry in-

cluding microelectronic circuitry. Through the application of the systems engineering pro-

cess, students create operational electrotechnological systems, which may also include me-

chanical components or electro-mechanical subsystems. While this unit contains fundamen-

tal physics and theoretical understanding of electrotechnological systems and how they 

work, the focus is on the creation of electrotechnological systems, drawing heavily upon de-

sign and innovation processes. In this unit students explore some of these emerging technol-

ogies. Students study fundamental electrotechnological principles including applied electri-

cal theory, standard representation of electronic components and devices, elementary ap-

plied physics in electrical circuits and mathematical processes that can be applied to define 

and explain the electrical characteristics of circuits.  

Area of Study 

• Mechanical system design  

• Producing and evaluating mechanical 

systems  

• Electrotechnological systems design  

• Producing and evaluating electro-

technological systems  

Assessment 
The assessment tasks include:  

· Assignment on ‘Understanding Systems’               · Production work & design folio to create                      

                                                                                        an electrotechnological system 

 · Production work & design folio to create a          · Written test on DC Circuit fundamentals 

  mechanical system.                                                 · Written test on AC Circuit fundamentals 

· Written test on ‘Mechanical Systems’                    · Written test on electronic components 

· End-of-unit-1 Exam                                                    · End-of-unit-2 Exam                                                                                                             

Who do I contact about this? 

Mr Tony Herceg 
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SYSTEMS ENGINEERING 

Curriculum Area:  Technology 

Unit 3 
In this unit students study engineering principles used to explain physical properties of inte-

grated systems and how they work. Students design and plan an operational, mechanical 

and electrotechnological integrated and controlled system. They learn about the technolo-

gies used to harness energy sources to provide power for engineered systems. Students com-

mence work on the creation of an integrated and controlled system using the systems engi-

neering process. This production work has a strong emphasis on innovation, designing, pro-

ducing, testing and evaluating. Students manage the project, taking into consideration the 

factors that will influence the creation and use of their integrated and controlled system. Stu-

dents’ understanding of fundamental physics and applied mathematics underpins the sys-

tems engineering process, providing a comprehensive understanding of mechanical and 

electrotechnological systems and how they function. Students learn about sources and 

types of energy that enable engineered technological systems to function. Comparisons are 

made between the use of renewable and non-renewable energy sources and their impacts. 

Students develop their understanding of technological systems developed to capture and 

store renewable energy and technological developments to improve the credentials of non-

renewables.  

Unit 4 
In this unit students complete the creation of the mechanical and electrotechnological inte-

grated and controlled system they researched, designed, planned and commenced pro-

duction of in Unit 3. Students investigate new and emerging technologies, consider reasons 

for their development and analyse their impacts. Students continue producing their me-

chanical and electrotechnological integrated and controlled system using the systems engi-

neering process. Students develop their understanding of the open-source model in the de-

velopment of integrated and controlled systems, and document its use fairly. They effective-

ly document the use of project and risk management methods throughout the creation of 

the system. They use a range of materials, tools, equipment and components. Students test, 

diagnose and analyse the performance of the system. They evaluate their process and the 

system. Students expand their knowledge of emerging developments and innovations 

through their investigation and analysis of a range of engineered systems. They analyse a 

specific emerging innovation, including its impacts.  

Area of Study 

• Integrated and controlled systems design  

• Clean energy technologies  

• Producing and evaluating integrated 

and controlled systems  

• New and emerging technologies  

Assessment 
The assessment tasks include:  

•        Two written reports based on structured questions (20% of the study score) 

• School Assessed Task (SAT) Design Folio and Product (50% of the study score)  

• November Exam (external, 30% of the study score).  

Who do I contact about this? 

Mr Tony Herceg 
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VICTORIAN CERTIFICATE OF APPLIED LEARNING (VCAL) 
 

The Victorian Certificate of Applied Learning (VCAL) is a ‘hands-on’ senior secondary certificate for stu-

dents in Year 11 and 12. VCAL gives students practical, work-related experience, as well as literacy and 

numeracy skills, and the opportunity to build personal development skills that are important for both life 

and work. Entry to the VCAL program at Year 11 is via an application process of written application and 

interview. 

*Please note that 2022 is the final year that VCAL will be running as a separate senior certificate. There is 

further information in this handbook that outlines the transition to a new combined senior secondary certifi-

cate from 2023.* 

 

What are the aims of VCAL? 

 

VCAL aims to provide students with the skills, knowledge and attitudes to make informed choices about 

pathways to employment and further education.  

The principles underpinning VCAL are: 

 Tailoring a program to suit student interest 

 Personal Development 

 Work Related and Industry Specific Skills 

 Providing a strong connection to the work place 

 Encouraging students to assume leadership and responsibility roles 

 Exposing students to educational opportunities outside of the classroom (work placement and exten-

sive excursions and voluntary activities within the community) 

 

These principles sit within the context of applied learning, shown in VCAL through: 

 The development of knowledge and employability skills that help prepare students for work and for 

participation in a broader society – family, community and lifelong learning. 

 The development of knowledge and skills that assist students to make informed vocational choices 

and/or facilitate pathways to further learning and employment. 

 

 

At Senior level, knowledge and employability skills development leads to a high level of interpersonal skills, 

independent action and achievement of tasks that require decision-making and leadership. 

The demonstration of knowledge and skills, which can apply directly to the workplace or further training, is 

critical. 

 

At Gisborne Secondary College, all attempts are made to support students to achieve their Senior Level 

Certificate by the end of Year 12. 
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What are the qualifications? 

 

VCAL is accredited at three levels: 

 Victorian Certificate of Applied Learning (Foundation) 

 Victorian Certificate of Applied Learning (Intermediate) 

 Victorian Certificate of Applied Learning (Senior) 

 

The three qualification levels cater for a range of students with different abilities and interests. It also pro-

vides for a progression of skills, knowledge and attitudinal development. 

The focus is on knowledge and employability skills development, supported by a strong emphasis on lit-

eracy and numeracy skills and preparatory learning. 

 

The following levels of qualification are offered at Gisborne Secondary College: 

 

Intermediate Level – Year 11 

The focus is on knowledge and employability skills development that leads to independent learning, 

confidence and a higher level of transferable skills. 

The demonstration of knowledge and skills, which can apply directly to the workplace or further training, 

is also important. 

At Gisborne Secondary College, all attempts are made to assist students to achieve an Intermediate 

Level Certificate by the end of Year 11. 

 

Senior Level – Year 12 

At Senior level, knowledge and employability skills development leads to a high level of interpersonal 

skills, independent action and achievement of tasks that require decision-making and leadership. 

The demonstration of knowledge and skills, which can apply directly to the workplace or further training, 

is critical. 

At Gisborne Secondary College, all attempts are made to get students to achieve at the Senior Level 

Certificate by the end of Year 12. 

 

Selection Process 

All Year  10 students wishing to apply for VCAL must complete an Application form (available on the 

school website), and sit an interview to discuss their suitability for the VCAL program. 

 

Where can I  access further information about the VCAL program? 

Further information can be found in the VCAL Information Booklet, also available through the school 

website. This booklet provides information about the structure of VCAL as well as individual subject de-

scriptions. 
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Senior secondary certificate reform 

Victoria is transforming the delivery of senior secondary education with the introduction 

of a single senior secondary certificate that will offer greater access to quality vocation-

al and applied learning pathways for all students. The senior secondary education re-

forms aim to provide access to education and training that is relevant, engaging and 

that delivers in-demand skills for the future world of work, ensuring that students can ac-

cess education that leads to employment. 

Next year students will still be able to enrol in either the Victorian Certificate of Applied 

Learning (VCAL) or the Victorian Certificate of Education (VCE). The following year, in 

2023, VCAL students will be enrolled in the new VCE Vocational Specialisation or the 

new foundation pathways certificate which will be introduced to replace Foundation 

VCAL. 

The VCE Vocational Specialisation will be recognised internationally, be valued by em-

ployers and will build on the strengths of VCAL including providing: 

flexible timetables that allow students to study at school, TAFE and work 

opportunities to experience real-life workplaces  

subjects that will build students skills and prepare them for life after school 

greater access to high quality VET learning, either in school, a neighboring school or 

a local TAFE 

The new certificates are part of a suite of 38 reforms recommended in the Review into 

Vocational and Applied Learning Pathways in Senior Secondary Schooling (the Firth Re-

view) to lift the quality and perception of vocational education and help more students 

access high-quality applied learning programs. 
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Course selection during this transition period 

We are supporting all students in their course selections for 2022 and are providing the fol-

lowing advice and information to students considering a VCAL pathway. 

If students are studying VCAL in 2022 they will transfer into the VCE Vocational Specialisa-

tion with credit for completed VCAL subjects in 2023. In 2023, students will continue to study 

Senior VCAL subjects in the new certificate as part of the implementation process. At the 

end of 2023, these students will be awarded the VCE Vocational Specialisation if they meet 

the requirements.  

Students who are studying Foundation VCAL over multiple years, including in 2022, will trans-

fer into a new foundation pathways certificate in 2023 with credit for completed subjects. 

These students will study the new foundation subjects and graduate with the foundation 

pathways certificate.  

This approach provides assurance and clarity to current Year 10 students some of whom will 

be among the first cohort to receive a VCE Vocational Specialisation certificate in 2023. 

The following diagram sets out the senior secondary pathways for students commencing 

the VCE or VCAL in 2022. 
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Vocational Education and Training (VET) 
 

VET is a hands-on education that directly relates to employment. VET is not a senior secondary certificate,  

rather, students can study a VET unit as part of their VCE or VCAL program.  

In the past, families have had to pay a materials fee to cover the cost of materials that are used through-

out the VET course. It has been announced by the State Government that materials fees for VET programs 

will be subsidised by the Department of Education, thereby, reducing costs to families, and increasing ac-

cessibility for all students. 

Please see the VET section of the handbook for details regarding individual programs. 

 

VET Modes of Delivery: 

 

There are two modes of delivery of VET training at Gisborne Secondary College.  

 Internal Programs: Students may select a VET subject that is offered at Gisborne Secondary College. 

These programs may be run either as timetable classes, or in block sessions on certain days. 

 External Programs: Students attend a TAFE or RTO 1 day a week to complete their VET subject. Exter-

nal providers are determined by the school, based on the partnerships, proximity, fees and other rel-

evant factors. Students enrolled in external VET courses are required to find their own transport to 

and from the TAFE’s and RTO’s. Students will also be required to abide by the code of conduct of the 

TAFE or RTO. 

Students studying VET courses outside of their timetabled classes will demonstrate the initiative to work 

above and beyond the college requirements. It is vital that students catch up and complete all the assess-

ments for their timetabled classes. Failure to do so may result in discontinuation of the VET training. 

 

 

Selection process for Year 11 

 

Students in Year 10 or 11 may select to study at least one VET subject. This can be done by selecting the 

subject via the online course selection process AND by completing the hard copy VET application form. 

This form MUST be completed, for a student to be considered for the VET course. 

 

Selection into VET is based on the following criteria: 

 Demonstrated ability to satisfactorily complete all assessment tasks in Year 10 (or Year 9 if applying to 

accelerate) 

 Ability to follow school rules and behavioural expectations 

 Recommendation by a teacher who has taught you 

 

All VET programs run for two years, Students will be automatically enrolled in the second year of the course. 

In instances where students have failed to demonstrate a commitment to timetabled classes or have not 

satisfactorily completed all the VET units for the first year, there is a possibility that you may not be enrolled 

in the second year of your certificate. 
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Certificate 

Code 
Certificate Name Duration TAFE/RTO Scored  

Assessment 
*Costs 

AUR20716 Cert II in Automotive 

Vocational Prepara-

tion 

 2 years Chisholm 

Institute 

  Uniform 

Costs will 

apply. 

TBC 

(~$180) 

22338VIC Cert II in Building 

Construction-

Carpentry Pre-

Apprenticeship 

(Partial Completion) 

2 years Chisholm 

Institute 

  Uniform 

Costs will 

apply. 

TBC 

(~$200) 

BSB20115 Cert II in Workplace 

Skills (VCAL only) 

Year 11 & 

12 only 

iVET   N/A 

CUA31015 Cert III in Screen and 

Media/VET Creative 

and Digital Media 

2 years Inner Mel-

bourne VET 

Cluster 

Fully credited 

VCE Subject 

N/A 

CUA30915 Cert II in Music In-

dustry – Sound Pro-

duction 

2 years VET Music 

Sound Pro-

duction 

Fully credited 

VCE Subject 

N/A 

 

SIS20213 Certificate II in Out-

door Recreation 

2 years iVET Fully credited 

VCE Subject 

TBC 

(~$500) 

HTL33015 Certificate III in Al-

lied Health Assistant: 

HTL33015 

(Partial Completion)  

2 years Embracia 

Education 

Fully credited 

VCE Subject 

Uniform 

Costs will 

apply. 

TBC 

HLT33015 

  

  

Certificate III in Early 

Childhood Educa-

tion & Care 

(formerly called Chil-

dren’s Services) 

2 years Embracia 

Education 

Fully credited 

VCE Subject 

Uniform 

Costs will 

apply. 

TBC 

Internal VET Certificates available at Gisborne SC in 2022 

PLEASE NOTE: Due to state-wide VET teacher shortages, the running or continuation of these 

VET classes is totally dependent on the college being able to secure suitably qualified staff to 

instruct the students. 

 

Important Information: Victoria State Government have removed most fees associated with VET 

programs.  Uniform costs such as safety boots, high vis top, long work pants and safety glasses 

remain as a student cost 

 

Speak with your VET coordinator if you are interested in a VET course that isn’t listed. 

 

If you are choosing one of these VET subjects, you are advised to select your alternate / extra 

subjects carefully as one or more of these VET subjects may not run. 
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External VET Certificates available in 2022 

The students may apply for the following VET programs outside of school. Please note that a selec-

tion process will apply.  

Certificate Duration TAFE/RTO Campus VCE Credit *Costs 

Certificate 111 in 

Beauty Services: 

SHB30115 

2 years Headmasters 

Academy 

City   Uniform Costs 

will apply. 

TBC (~$480) 

Certificate 11 in 

Salon Assistant: 

SHB20126 

1 year Headmasters 

Academy 

City   Uniform Costs 

will apply. 

TBC (~$480) 

Certificate II in 

Equine Studies: 

22246VIC 

2 years Go Tafe online Fully credited 

VCE Subject 

TBC (~$800) 

Certificate II in 

Hospitality: 

SIT20316 

2 years William Angliss, City Fully credited 

VCE Subject 

Uniform Costs 

will apply. 

TBC ($215) 

Certificate II in 

Plumbing (Pre-

apprenticeship): 

22304VIC 

  

2 years Kangan Tafe Broad-

meado

ws 

  Uniform Costs 

will apply. 

TBC (~$180) 

Certificate II in 

Agriculture: 

AHC20116 

2 years Melbourne 

Poly Tech 

Yang Yin   N/A 

Certificate 11 in 

Animal Studies: 

ACM20117 

2 years Melbourne 

Poly Tech 

Kangan Tafe 

Fairfield 

or Ep-

ping 

  N/A  

Certificate II in 

Engineering 

Studies 22470vic 

2 years Kangan Tafe Broad-

meado

ws 

Or Rich-

mond 

Fully credited 

VCE Subject 

Uniform Costs 

will apply. 

TBC 

22261VIC Cert II 

in Electro-

technology 

2 years Victoria Uni-

versity 

VET Elec-

trical 

Industry 

 Bendigo TAFE Uniform Costs 

will apply. 

TBC 

*Costs are based on 2021 figures and are subject to change 
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 HLT33015 

Certificate III in Allied Health Assistance  

(Partial Completion)  Year 1 & 2   

This course is designed to educate & engage students in the 

health services industry and acts as a platform for employment 

or for further study upon completion. There is flexibility in the de-

livery of this course that it is suited to students studying VCAL or 

VCE in either scored or unscored programs. Students with a 

strong interest in the health services industry may want to com-

plete this course. This course provides an opportunity for students 

to gain a nationally recognized qualification and gain experi-

ence in a variety of health professions. 

 

Code  VCE VET UNITS  1 & 2 Hours 

HLTWHS001 Participate in work health and safety 20 

HLTINF001 Comply with infection prevention and con-

trol policies and procedures 

25 

 CHC-

COM005 

Communicate and work in health or com-

munity services 

30 

 BSBWOR301   Organize personal work priorities and de-

velopment 

30 

HCCCS002 Assist with movement 25 

HCCCS010  Maintain a high standard of service 30 

CHCCCS020  Respond effectively to behaviors of con- 20 

 CHCDIV001 Work with diverse people 40 

Code VCE VET UNITS 3 & 4  

 

HLTAAP001# 

Recognize healthy body systems 70 

 HLTHPS001# Take clinical measurements 50 

 BSB-

MED301# 

Interpret and apply medical terminology 

appropriately 

60 

 HLTAHA001 Assist with an allied health program 65 

 

VCE: VCE students will re-

ceive four VCE VET units.  

 

VCAL: This program contrib-

utes to the Industry Specific 

Skills Strand Benefit for path-

ways to apprenticeship.  

 

SWL: A minimum of 10 days 

work placement is recom-

mended.  

 

CC VCAL: 20 days of work 

placement is compulsory to 

successfully complete this 

course. VCE: Work place-

ment is highly recommend-

ed, see your VET trainer.  

 

UNIFORM: Students are re-

quired to wear a uniform. 

TBC  

Material Costs TBC 

Deposit TBC 

CC EMBRACIA EDUCATION 

45632 

Year 1 DAY: Wednesday-

9.30am-12.30pm 

FUTURE PATHWAYS: The course offers a pathway into other VET studies 

such as allied health, community services, aged care and nursing. It is 

possible to receive credit for up to 2 units in the Diploma of Nursing. Stu-

dents are also prepared for future health studies at University. It trains 

students to be able to work under supervision of Allied Health Profes-

sionals. Possible job outcomes are therapy assistant, physiotherapy assis-

tant, podiatry assistant, occupational therapy assistant and allied 

health assistant. ORIENTATION: TBC 
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BSB201820 

Certificate II in Workplace Skills  

This entry-level course provides students with fundamental, 

transferable skills and knowledge that underpin all work-

place performance. It can lead to further study in either 

technical or non-technical vocations, or to achieve entry 

level employment in a variety of industries.  

 

Code  VCE VET UNITS  1 & 2 Hours 

BSBPEF101 Plan and prepare for work readiness  20 

BSBPEF202 Plan and apply time management  20 

 

BSBWHS211 

Contribute to health and safety of self and 

others 

20 

 

BSBCMM21

1  

Apply communication skills 40 

 

BSBOPS201 

Work effectively I business environments 30 

 BSBTEC201 Use  business software applications 60 

BSBTEC203 Research using the internet  30 

 BSBTEC202 Use digital technologies to communicate in 

a work environment 

20 

  

  

30 

    20 

Code VCE VET UNITS 3 & 4  

     50 

     20 

     40 

     40 

VCE: VCE students will re-

ceive four VCE VET units.  

 

VCAL: This program contrib-

utes to the Industry Specific 

Skills Strand Benefit for path-

ways to apprenticeship.  

SWL: A minimum of 10 days 

work placement is recom-

mended.  

 

CC VCAL: 20 days of work 

placement is compulsory to 

successfully complete this 

course. VCE: Work place-

ment is highly recommend-

ed, see your VET trainer.  

 

Material Costs: TBC  

 

 

Electives may vary 

 CC iVET 40548 

DAY:  TBC 

TIME: TBC 

FUTURE PATHWAYS: : This certificate articulates into Cert III and IV 

in Business and the Diploma in Business.  

ORIENTATION: TBC 
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Code  VCE VET UNITS  1 & 2 Hours 

CPCCCM10  Work effectively and sustainably in the con- 20 

CPCCCM10 Conduct workplace communication  20 

CPCCCM10 Carry out measurements and calculations 20 

CPCOHS200

1A 

 Apply OHS requirements policies and proce-

dures in the construction industry 

20 

CPCCWHS1

001 

 Prepare to work safely in the construction in-

dustry 

6 

 HLTAID002 Provide basic emergency life support 12 

VU22022  Identify and handle carpentry tools and 100 

Code VCE VET UNITS 3 & 4  

 

CPCCCM20

Apply basic levelling procedures 8 

 VU22015 Interpret and apply basic plans and drawings 25 

 VU22023 Perform basic setting out 24 

 VU22024  Construct basic sub floor framing 48 

 VU22025 Construct basic wall frames 48 

 VU22026  Construct a basic roof frame 40 

VU22027  Install basic external cladding 24 

 

 

VCE: VCE students will receive 

four VCE VET units.  

 

VCAL: This program contrib-

utes to the Industry Specific 

Skills Strand Benefit for path-

ways to apprenticeship.  

 

SWL: A minimum of 10 days 

work placement is recom-

mended.  

 

CC VCAL: 20 days of work 

placement is compulsory to 

successfully complete this 

course. VCE: Work placement 

is highly recommended, see 

your VET trainer.  

 

UNIFORM: Students are re-

quired to wear a uniform of 

work pants, safety top and 

work boots. See Handbook 

CC CHIJSHOLM (0260) 

DAY: TBC 

TIME: TBC 

FUTURE PATHWAYS: The Certificate can lead to advanced Certifi-

cate levels, Apprenticeships and Diploma Studies.  

ORIENTATION: TBC 

22338VIC Certificate II in  BUILDING & CONSTRUC-

TION CARPENTRY PARTIAL COMPLETION  

 To provide participants with knowledge and skill develop-

ment to enhance their employment prospects within the 

building and construction industry. Enable participants to 

gain credit towards a nationally recognized credential and 

to make a more informed choice of vocational and career 

paths. 
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 CHC30113 
Certificate III in Early Childhood Education & Care  

(formerly called Children’s Services) Year 1 & 2  
 

Prepares students to be competent in a range of skills, knowledge and 
attributes identified by the Children’s Services sector. The course has 
specialist children services units to enable work in child care  centers 
when completed.  

 

Code  VCE VET UNITS  1 & 2 Hours 

CHCECE009  Use an approved learning framework to guide 

practice  

70 

HLTWHS001  Participate in workplace health and safety  20 

CHCECE002  Ensure the health and safety of children  63 

CHCPRT001   Identify and respond to children and young 

people at risk  

40 

CHCECE001  Work legally and ethically  55 

CHCECE001  Develop cultural competence  70 

CHCDIV002  Promote Aboriginal and/or Torres Strait Islander 

cultural safety  

25 

 BSB-

WOR301  

Organise personal work priorities and develop-

ment  

30 

Code VCE VET UNITS 3 & 4  

CHCECE010  Support the holistic development of children in 

early childhood  

70 

CHCECE011  Provide experiences to support children's play 

and learning  

40 

CHCECE013  Use information about children to inform prac-

tice  

40 

CHCECE012  Support children to connect with their world  40 

CHCECE003  Provide care for children  70 

CHCECE004  Promote and provide healthy food and drinks  35 

CHCECE005  Provide care for babies and toddlers  60 

CHCECE007  Develop positive and respectful relationships 

with children 

70 

CHCECE006  Support behavior of children and young peo-

ple  

30 

HLTAID004  Provide an emergency first aid response in an 

education and care setting 

20 

VCE: VCE students will re-

ceive four VCE VET units.  

 

VCAL: This program contrib-

utes to the Industry Specific 

Skills Strand Benefit for path-

ways to apprenticeship.  

 

SWL: A minimum of 10 days 

work placement is recom-

mended.  

 

CC VCAL: 20 days of work 

placement is compulsory to 

successfully complete this 

course. VCE: Work place-

ment is highly recommend-

ed, see your VET trainer.  

 

UNIFORM: Students are re-

quired to wear a uniform. 

TBC  

Material Costs TBC 

Deposit TBC 

 CC Embracia Education 

45632 

Year 1 DAY: Wednesday-

9.30am-12.30pm 

Year 2 Day Wednesday 

FUTURE PATHWAYS: Upon successful completion of the Certificate III in Early Childhood Edu-

cation and Care you will be prepared for further training to establish your career in a range 

of Education fields. This course has pathways, and possible credit into further study in Early 

Childhood Education and Teaching.  ORIENTATION:  TBC 
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 CUA31015  

Certificate III in SCREEN AND MEDIA  

Certificate III in SCREEN MEDIA is a creative industries pathway course. 

Certificate III level enables students to develop a range of skills in using 

Adobe Creative Suite software: Photoshop, Illustrator, InDesign, Dream-

weaver Web applications, Animate and very basic Premiere video skills. 

Students will develop personal interests and choices when creating and 

solving design problems, improve design folios and have transferable 

computer skills for other VCE design subjects. During year 1, Units 1 & 2 

provides the application of Adobe software foundation skills.  

Units 3 & 4 focuses on comprehensive 2D digital design applications 

(image manipulation, illustration, layout design), digital animations 

(story writing, story boarding, character development), basic video ed-

iting and web coding. 

 

Code  VCE VET UNITS  1 & 2 Hours 

BSBCRT301 Develop and extend critical and creative 

thinking skills 

40 

BSBWHS201  Contribute to health and safety of self and 

others 

20 

CUAIND301 Work effectively in the creative arts industry 50 

CUADIG201   Maintain interactive content 30 

ICTWEB303 Produce digital images for the web 30 

BSBCRT101  Apply critical thinking techniques 20 

Code VCE VET UNITS 3 & 4  

BSBDES302  Explore and apply the creative  design pro-

cess to 2D forms 

50 

CU- Create 2D digital animations 35 

CUADIG302 Author interactive sequences  40 

 CUADIG304 Create visual design components 30 

CUAWRT301  Write content for a range of media 40 

VCE: VCE students will re-

ceive four VCE VET units.  

 

VCAL: This program contrib-

utes to the Industry Specific 

Skills Strand Benefit for path-

ways to apprenticeship.  

 

SWL: A minimum of 10 days 

work placement is recom-

mended.  

 

CC VCAL: 20 days of work 

placement is compulsory to 

successfully complete this 

course. VCE: Work place-

ment is highly recommend-

ed, see your VET trainer.  

 

Material Cost: TBC 

 

Deposit: TBC 

Electives may vary. 

 

 CC CHIJSHOLM (0260) 

DAY & TIME  

TBC 

FUTURE PATHWAYS: .  TAFE Certificate IV, Diploma, Advanced Di-

ploma, University: Bachelor Degree levels in Interactive Media, 

2D Animation and Digital Design. Potential Careers include: 2D 

Artist, Animator, Character Animation, Content Creator, Creative 

Designer, Game Designer, Illustrator, Motion Graphics Designer, 

Art Design Producer, Storyboard Artist, Visual Artists. 

ORIENTATION: TBC 
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